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CHAPTER I 
INTRODUCTION 
Statement of the Problem 
The primary purpose of this investigation was to 
determine the extent of vocational guidance services which 
are provided for business education students in the small 
public secondary schools throughout New England. 
Analysis of the Problem 
The following subordinate problems were involved in 
this study: 
1. To determine the types of vocational guidance 
services which are provided for business students in 
the public secondary schools of New England located 
in communities of under five thousand inhabitants 
2. To discover the activities of high school 
staff members in regard to vocational guidance for 
business students 
3. To discover the methods and procedures 
followed to make vocational guidance available for 
business students in the small public high schools 
4. To determine the procedures used in counsel-
ing, pl acement, and follow-up of business students 
in the small public high schools 
5. To disclose the problems which impede the 
providing of better vocational guidance services for 
business students in the small public high schools 
6. To make .recommendations based on the findings 
of this survey for the improvement of voc ational guid-
ance for business students in the small public high 
schools 
. i 
Delimitation of the Problem 
This investigation was limited to a study of the 
vocational guidance services available to business stu-
dents in the small public high schools in New England. 
Only schools located in communities with a population of 
less than 5,000 were included in the report. The study 
yas based upon an analysis of data obtained from high 
schools offering business education in New England. 
The complete guidance program should assist each 
student to meet his educational, voc ational, social, per-
sonal, financi al, and health problems, and all other 
impera'ti ve needs of the student. The Vl.rri ter recognizes 
that provisions for these services may be greater in the 
large high school than in the small high school, but the ·7 
responsibility and need for guidance services is the same 
in any school. 
This report was limited to a study of only one aspect 
of the guidance services in order to make a thorough and 
comprehensive study, and because of the need for vocation-
al guidance by business students in the schools. 
The business students in the small high schools in 
New England represent a large per cent of the school 
population. The findings of this study should assist the 
small schools to improve their vocational guidance facili-
ties for business students. 
A few studies have been made regarding vocational 
guidance offerings in the small high schools and most o~ 
them have found that the services have been very limited. 
Guidance services may have improved during the past few 
years and this study should reveal the extent of the 
offerings at the present time. 
Definition of Terms 
The following terms are defined in order to have 
general understanding of the nomenclature used throughout 
this study: 
§mal! High School. For purposes of this investigation 
public high schools located in communities of fewer than 
-5,000 population were considered by the writer as small 
high schools. 
The following definitions are based on those found in 
the Dictionary of Education. 
Business Education. That area of education which 
develops skills, attitudes, and understandings essen-
tial for the successful direction of business relation-
ships. 
Curriculum. A systematic group of courses or 
sequences of subjects required for graduation or 
certification in a major field of study. 
Guidance. Technique of leading a child to a 
purposeful goal by arranging an environment that will 
cause · him to feel basic needs, to recognize these 
needs, and to take purposeful steps toward satisfying 
them. 
Vocational Guidance. The process of assisting 
the individual to choose an occupation, prepare for 
it, enter and progress in it. 
Placement. Guidance with reference to seeking 
or accepting a position.l 
Justification of the Problem 
The need of guidance is generally recognized by all 
secondary school administrators and staff members, yet, 
because of conditions within the schools, guidance has not 
been utilized to full capacity. This is especially true in 
the smaller high schools. Many persons believe that the 
smaller school cannot provide adequate educational oppor-
tunities, much less, vocational guidance services. 
A survey will reveal the present ways and means that 
the small schools use to provide vocat i onal guidance for 
business education students. No previous study has been 
made of the vocational guidance offerings in the small 
4 
high schools of New England. The study will also reveal the 
needs of the small high schools in this area, and the 
problems and impediments in the way of providing better 
vocational guidance for business students in the small high 
schools. 
Indicating the per cent of the high schools in the 
United States, according to enrollment, Van Derveer points 
1Good, Carter V., Editor, Dictionary of Education, 
McGraw-Hill Book Company, Inc., New Y9rk, ~45. 
out that: 
In Planning for American Youth, a summary of 
Education for All-American Youth published GY the 
Educational Policies Commission of the N.E.A., it is 
stated that one per cent of the high schools in the 
United States enroll above 2,500 pupils; 6 per cent 
enroll from 1001 to 2,500 pupils; 17 per cent enroll 
from 301 to 1;000 p-upils; · 35 per cent from 100 to 300 
pupils; and 40 per cent enroll less than 100 pupils. 
These figures were secured from U. s. Office of Educa-
tion as of 1937-1938. It can readily be seen that 75 
per cent of the high schools in the United States at 
that time enrolled from less than 100 pupils to 300 
pupils. Therefore, three-fourths of the secondary 
schools in the United States are small high schools.l 
Jones2 continues by stating that investigations and 
studies are needed in the small high schools: 
The numerical preponderance of these small high 
schools is reason enough to suggest that this segment 
of American secondary education deserves more experi-
mentation, study, and leadership than has been de-
voted to it in the past. But the need becomes impera-
tive when we reflect that four and one-half million 
rural youth of high-school age are dependent upon 
these schools for their education. 
An investigation of the guidance services should be of 
value to the schools participating in the study and to the 
small high schools contemplating a minimal or more exten-
sive program of vocational guidance. The results will 
provide a basis for further study and improvement of guid-
ance in the smaller high schools where the need for effec-
tive guidance services is perhaps the greatest. 
lvan Derveer, Elizabeth T., "Business Education in 
the Small High School," The Journal of Business Education, 
May, 1949, p. 11. 
2Jones, Galen, "Broadening the · Services of Small High 
Schools," u. s. Office of Education, Bulletin, No. 2, 
1948, P• VI. 
1 
5 
Organization into Chapters 
In organizing the data for presentation in this study 
the following plan was followed: Chapter I states the major 
and sub-problems, and the importance of the problem. 
Chapter II presents a review of important related 
literature and surveys related to the problem. Chapter III 
describes, step by step, the procedures used in this 
study. Chapter IV contains a descriptive analysis of the 
results of the study. Chapter V contains a summation of 
the findings and conclusions. Chapter VI pres:ent s 
recommendations for improving guidance services in the 
small high school. 
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CHAPTER II 
REVIEW OF RELATED LITERATURE 
Introduction 
Research studies and literature related to the problem 
of the vocational guidance services provided for business 
education students in the small public high schools were 
studied to obtain a knowledge of the guidance services 
which were generally available to the students. An analysis 
of the research studies and publications pertaining to 
vocational guidance have been reported below. 
Background of Vocational Guidance 
The process of aiding people to occupational choices 
in keeping with their abilities and interests has obtained 
wide recognition under the auspices of the American public 
school, more particularly the secondary school. Frank 
Parsons, a representative of the Civic Service House of 
Boston in 1908, unified the process of aiding people in 
their choice of occupational goals. 
Most of Parsons' acclaim has been based on his recog-
nition as founder of an educational service. Actually, 
Parsons supplied not only a name for the movement he 
sponsored but formulated certain concepts and a method 
which have not enti~ely outlived their usefulness. 
7 
Sometime before 1909, Parsonsl wrote that three 
factors were involved in selecting a vocation: 
In the wise choice of a vocation there are three 
broad f actors: a cleB.r understanding · of yourself, 
your aptitudes, abilities, interests, ambitions, 
resources, limitations, and their causes; a knowledge 
of the requirements and conditions of success, 
advantages and disadvantages, compensation, oppor-
tunities, and prospects in different lines of work; 
true reasoning on the relations of these t wo groups 
of facts. 
Supplementing these factors were several principles 
to which Par son s2 frequently referred: 
Every young person n eeds help with all three of 
these factors; an experienced counselor can provide 
assistance in this matter; the choice of vocation 
should be made by each person for himself. 
Parsons submitted his first report as head of the 
Vocational Bureau of the Civic Service House in May, 1908. 
Brewer3 noted that this report was valuable for two reasons, 
"It contains the first available use of the term nVocational 
Guidance" and in it Parsons advocates that this work become 
part of the public school system of every community." 
Recognition of student need for orientation to the 
occupational world resulted in the introduction of voca-
tional information courses and more careful planning of 
lparsons, Frank, · Choosing a Vocation, Houghton Mifflin 
Company, Boston, 1909, p. 5. 
2Ibid, P• 16. 
3Brewer, John M., Histor~ of Vocational Guidance, 
Harper and Brothers, New York, 1942, p . 61. 
I ' 
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student educational programs. 
Review of the Terminology of Guidance 
The task of a good guidance program is to assist the 
pupil to become the most effective person possible. 
According to Dunsmoor and Miller, the main objective of 
guidance is to assi.st a student to discover his academic 
abilities and limitations, educational and vocational 
interests, and vocational aptitudes. Miller and Dunsmoorl 
sta te that guidance can be classified under three objectives 
in order to provide for a well-planned program of guidance. 
These three classifications are: · 
Vocational Guidance: Is concerned with the 
students choice of, prepar ation for, entrance upon, 
and advancement in an occupation or field of work . 
Educational Guidance: To assist the student with 
proper adjustment to school and systematic planning of 
courses for the future • 
• civic-Ethical-Social Guidance: Is concerned with 
all other types of guidance which the school provides 
for its students in addition to educational and 
vocational guidance. 
According to Yeager, authorities ar~ now generally 
agreed as to the following l{inds of guidance: 
Health and Personality Guidance: · Securing and 
maintaining the best physical, mental, and emotional 
lnunsmoor, Clarence c., and Miller Leonard M., 
Principles and Met.hods of Guidance for Teachers, 
Pennsylvania,l949, p7 6-7. -
health and stability. 
Educational Guidance: Assistance in choices 
related to educational progress. 
1.0 
Civic Guidance: Enabling the individual to become 
a useful member of home and community as well as of 
state and nation. 
Vocational Guidance: Selection of, and adjustment 
to, a vocation. 
Moral and Character Guidance: Securing proper 
adjustment to desirable ethical standards. 
Leisure Time Guidance: Assisting in the proper 
utilization of s pare time for individual progress 
and happiness. 
Social Guidance: Enabling the individual to 
adjust himself properly with others in whatever ways 
are necessary.l 
The secondary education basic purposes and functions 
are fundamentally the same whether the school is large or 
small, but the means by which objectives are attained may 
be very different. This study was concerned with vocational 
guidance in the smaller public high schools in New England 
because the importance of guidance is especially great in 
the small school. Although this study was limited to the 
vocational guidance phase of guidance the writer recognizes 
that other kinds of guidance do exist. This study seeks to 
isolate the vocational guidance services from the total 
guidance services. 
lYeager, William A., Administration and the Pupil, 
Harper and Brothers, New York, 1949, P• 285: 
The immedia.te objective of vocational guidance is to 
enable the pupil to relate his interests, abilities, 
aptitudes and characteristics to a more or less specific 
area of occupational activity. This is the basic function 
of .vocational guidance. These characteristics of each 
individual should then be considered in relation to both 
available occupational opportunities and the training 
requirements involved. 
The National Vocational Guidance Associationl has 
adopted the following official definition of Vocational 
Guidance: 
Vocational guidance is the process of assisting 
the individual to choose an occupation, prepare for 
it, enter upon, and progress in it. It is concerned 
with helping individuals make decisions and choices 
involved in planning a future and building a career 
-- decisions and choices necessary in effecting 
satisfactory vocational adjustment. 
The following definition of vocational guidance has 
been formulated by Nichols: 
Vocational guidance is not a single act or a 
short series of acts performed by some individual 
member of an educational staff by whatever name. It 
is a continuing process -- participated in by many 
people and agencies -- · which has for its objective 
helping boys and girls, men and women, too, in their 
efforts to adjust themselves to the demands and 
opportunities of a dynamic economic system, and to 
make such occupational readjustments as may be 
lForrester, Gertrude, "Vocational Guidance Through 
BusinessEducation," Am~!:iean Business Education Yearbook, 
Volume !, 1944, P• 133. 
'1.1_ . 
necessary from time to time in the economic world 
where order and chaos seem destined to chase each 
other around a more or less inevitable cycle.l 
One of the more recent definitions of vocational 
guidance has been stated by Super,2 who has used the terms 
counseling and guidance as synonymous terms: 
Voc ational counseling is defined a s the process 
of helping - the individual -to a scerta in, accept, 
under s tand, and apply the relevant facts about himself 
to the pertinent f acts about the occupational world, 
which are a scertained through incidental and planned 
exploratory activities. 
The standard definition as sta ted by Myers,3 "Voca-
tional guidance is the process of assisting the individual 
to choose an occupation, prepare for it, enter upon, and 
progress in it,rr is generally accepted by guidance workers. 
lNichols, Frede~ic G., "S?me Observations of 
Vocational Guidance 1n Commerc1al Educ ation," Ninth Year-
book Eastern Commercial Teachers Association, 1936,-p:-23. 
--' 
2super, Donald -E., !~nraising Voc ational Fitness, 
Harper and Brothers, New York , 1949, P• 2. 
3Myers, George E., Principles and Techniqu~~ of 
Vocational Guidance, McGraw-Hill Book Company, New York, 
1941, p. 10. 
Need for Vocational Guidance 
Mass education has resulted in increased enrollments 
and a much more heterogenous high school student body with 
respect to interests, needs, capacities, and vocational 
aims. At the same time high school educa tion has become a 
terminal education institution for about five-sixth of the 
youth who continue their schooling beyond the elementary 
levels. 
Gaumnitz and Wrightl state in a U. S. Office of 
Education Bulletin: 
Nearly 1 in 5 (1 in 4 in rural areas) never 
enters high school. Nearly t wo-thirds of those 
entering do not remain to gr aduate. There is evidence 
to show that many do not continue in school beyond 
the compulsory school attendance age when that is 
reached prior to the completion of high school. 
Wright and Gaumnitz2 infer that the small high schools 
do not provide for the needs of these young people: 
It may be inferred, therefore that the college-
prepar atory curriculum, so widely stressed in the 
small high schools, does not provide these lar~ e and 
diversified groups with the necessary stimulus to go 
to high school. Education, not for some advanced grade 
or college, but for life in all its manifold a spects 
is the great need of these young people. 
The problem of providing for individual differences in 
the small secondary school is great and to meet this 
laaumnitz, Walter H., and Wright, · Grace s., "Broaden-
ing the Services of Small High Schools," U.s. Office of 
Education, Bulletin, No. 2, 1948, p . 4· 
2Ib:!:_~, P· 4· 
problem the small secondary school must alternate its 
subjects from year to year, double up on subjects, and in 
some cases small high schools must cooperate in employing 
the services of specialists. 
1.4 
Cyrl believes that the secondary school opportunities 
should be made universally available to rural youth and 
the functions of the small high school broadened: 
The curriculum in the rural high school - is too 
often confined to academic subjects designed only to 
prepare for college entrance. The need of rural youth 
calls for more extensive opportunities for citizenship 
training, a greater variety of vocational training, 
extensive programs of educational and vocational 
guidance, vital programs of health education, and 
opportunities in the cultural subjects, such as art 
and music. 
Based on the Biennial Survey of Education in the 
United States: 1928-1930, Langfitt2 found that out of 
22,238 reporting public high schools, 12,007, or 53 per 
cent, h..ad enrollments of fewer than 100 pupils ; 16,610, 
or 74 per cent, 200 or fewer pupils ; 18,243, or 82 per 
cent, fewer than 300 pupils. 
lcyr, !''rank W., "A Policy for Rural Education in the 
United States," A Renor1 of the Co~ittee of Program ang 
Pol!gz, Department of Rural Education, National Education 
Association, Washington, D. c., February, 1940, p. 17. 
2Langfi tt, Emerson R., Cyr, Frank W., end Newsom, N. 
William, The Small H~h §chool at ~' American Book 
Company, Boston, 193 , p.~-37. 
In 1910, the number of high schools offering business 
subjects wa s known to exceed 15, 000.1 The student enroll-
ment in business education subjects as reported by Strong2 
increa sed from 202,963 in 1890 to 4,496, 514 in 1934. In 
1940, a survey conducted by the U. S. Office of Educa tion 
indicated that the high school population had increased 
to 6,601,44~, students, an increase of 3, 253 per cent. 
Concomitantly the growth of business education during these 
four decades ha s been exceedingly r apid. Strong3 says that, 
"approximately 20 per cent of the secondary-school pupils 
are now enrolled in the commercial curricula." 
With the high increase in the secondary school popula-
tion, the high school has pr actically a complete cross 
section of society. The secondary school is characterized 
by tremendous diversity in the interests and abilities of 
the student body. The students' needs must be provided for 
if all are to develop wholesome personalities. The high 
school is in a position to assemble information concerning 
the qualities and char acteri s tics of youth. The secondary 
school can also bring together occupational information 
lHaynes, B. R., and Jackson, H. P., A History 2£ 
BU§!ll~ Education in the United States, South- Western 
Publishing Company, Cincinnati, 1935, Ch. IV. 
2strong, Earl P., The Organization, Administration, 
and Supervi sion of -Business Education, The Gregg 
Publi shing . Company, New York, 1944, p . 44· 
3!~!~, p . 58. 
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necessary to provide for the vocational needs of students. 
That guidance has been a big city activity cannot be 
denied. Greenleaf and Brewsterl found that, out of 23,032 
high schools surveyed in 1939, only 14 high schools with 
an enrollment of 200 or less had counselors or guidance 
officers devoting half or more time to guidance activities. 
This statistic is even more significant when it is realized 
that slightly over 65 per cent of the high schools have 
a population of less than 200. However in the Brewster and 
Greenleaf2 study of Counselors and Guidance Officers in 
Public schools they found that "· •• public schools 
usually provide some form of guidance for pupils." 
With regard to providing guidance for all students in 
our secondary schools, Nulty, in her address before the 
Eastern Commercial Teachers Association in 1936, said: 
For several years there ha s been a growing 
recognition of the need of a sound guidance program 
for all pupils in our secondary schools. The changes 
that have been taking place in our social and economic 
order have accentuated that need. Some of these 
changes with which you are famili ar are the che~ging 
conditions of the home, the growth of l arge-scale 
industry and business, increa sed specialization, 
a general raising of the standards of living , the 
lengthening of ~chool lif e for large numbers in 
public secondarY. schools, increased heterogeneity of 
lareenleaf, w. J., and Brewster; R. E., "Public High 
Schools Having Counselors and- Guidance Officers," U. s. 
Office of Educ ation, Mfsc. Bul1~tin, NQ• 2267, Washington 
D. C., 1939, p . 2. 
2g~!£, p. 3. 
our public school population, increa sed unemplo~-ment, 
changing occupational trends.l 
Nul ty2 further states tba t a need exists for study of 
guidance by business education teachers: 
A seemingly inescapable conclusion from a study 
of trends in commercial occupations and of enrollments 
in com~ercial courses is that little or no attempt has 
been made to direct pupils into the courses that 
prepare for those commerci al occupations for which 
there is the greate s t demand, while on the other hand, 
little or no attempt has been made to keep the number 
of tr ainees in some of the vocational commerci al 
courses reduced to such a number as can be absorbed 
into the occupations for which they are preparing. 
Do not these trends in commercial occupations and 
in co~mercial enrollments, a s well as the hetero-
geneity of the student popula tion in commercial 
courses, suggest the need of a sound guidance program 
in the field of business education. 
A program of vocational guidance in a school system 
that serves a town of only a few thousand inhabitants is 
very difficult. The small school may find difficulty in 
employing a full-time person to direct the program. Yet 
the youth of this community, both in school and out, are 
in need of services that have been discussed just as truly 
as similar youth in large cities where a strong staff 
can be maintained. If these needs of youth in small cities 
and towns are to be met, some kind of organized provision 
for voc ational guidance is just as necessary a s in larger 
communities. 
lNulty, Catherine F'.-t 11 President's Address," Ninth 
Yearbook Eastern Commerc1al Teachers Association, 
Philadelphia , 1936, P• 4· 
2Ibid, pp. 9-10. 
This general recognition of the relationship between 
guidance in the small school and the large school is 
expressed in the rema rk ~f Nichols:l 
Approximately half of our high school population 
is in small schools. This half is entitled to as much 
consideration as is the other half. Its needs are 
quite diverse but not so easily met. Until the needs 
of this small high school group are met effectively as 
are those of their brothers and sisters in large high 
schools, it cannot be said that anything like an ideal 
of equal educational opportunity for all has been 
attained. 
The students of the small high schools need assistance 
in choosing and entering sui table employment bec ause of 
their limited opportunities to come into contact with and 
observe other occupations than the types found in their 
area. The business teacher can contribute to the guidance 
program and play an import ant part in guidance of business 
students as a classroom teacher, class advisor, or home-room 
teacher. The kinds of vocational guidance services needed 
by the country youth are, of course, the same as those 
needed by the city youth. The really important difference 
between the small high school and the large high school in 
the matter of vocational guidru1ce is found in the facili-
ties available for providing the guidance services which 
are needed. 
lNichols, Frederick G., "commercial Educa tion in the 
Small High School," Eiggth Yearbook, Eastern Commercial 
Teachers Association, 1935, P• 318. 
The need on the part of high school youth for 
assistance in making their vocational choices and plans is 
well illustrated by the following quotation from the 
Report of the Regents' Inquiry into the Character and Cost 
of Public Education in the State of New York:l 
Pupils' replies to the questions about their 
vocational futures reveal that large numbers of boys 
and girls on the point of leaving school either have 
no vocational plans or have plans which are quite out 
of line with their own demonstrated a.bilities and with 
opportunities for employment. 
Koos2 states that there is evidence that the high 
school student is vocationally maladjusted: 
One is justified in concluding that high school 
boys choose an occupation without much regard for 
their intelligence or the requirements of the 
occupation for that trait. 
Koos3 also states that assisting students in their 
choice of occupations is a social responsibility: 
Occupational placement of youth is being accepted 
as a social responsibility. High-school guidance 
programs must take cognizance of the problem. 
On account of the constantly growing complexity of 
industry and business, with more and more different kinds 
of occupations, the need for assistance in choosing 
lspaulding, Francis T. , f!i_g h §~gool ~g 1ife:, McGraw-
Hill Book Company Inc., New York and London, 1938, p . 55. 
2Koos, Leonard v., £g~1Qi~!eri~ !he SecQggar~ School, 
American Book Company, New York and Boston, 1940, pp . 
187-188. 
3rbid, P· 189. 
occupations increases year by year. Along with growing 
complexity of the occupational world has come also a 
decrease in opportunities for the student in the small 
high school to gain reliable information about occupations 
by such informal methods of earlier days as observation of 
people at work and exploratory experiences through part-
time employment. 
Warburtonl in an article regarding the needs of rural 
youth has stated most emphatically: 
Trends in our constantly shifting economy 
indicate that rural youth of ft~erica will be swept 
along in the course of grea t changes in the next 
decade. Rural areas are not equipped to prepare youth 
to meet the great economic and social changes they 
must face in the future. 
The small high schools have found that the establish-
ment of · an organized guidance program presents a myriad 
of problems. The task is even more formidable to the small 
school administrator because he is frequently called upon 
to operate a school without adequate budget or personnel. 
Small school systems and rural schools present special 
problems in organizing and administering vocational 
guidance. It may be impossible even to employ a full-time 
person to direct the program. Yet the youth of this 
community, both in school and out, are in need of vocational 
guidance services just as truly as are similar youth in 
-lwarburton, ·.Amber A., "Guidance Needs of Rural Youth," 
Qccu~ations, Vol. XXVI, October, 1947, p. 66. 
larger cities where a strong staff can be maintained. If 
these needs of youth in small cities and towns are to be 
met, some kind of organized provision for the purpose is 
just as necessary as in larger communities. 
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Small schools should certainly abandon blind imitation 
of larger schools and develop those methods and techniques 
most likely· to make pos s ible the realization of an effective 
vocational guidance program which will serve all youth. 
Myersl suggests that if all pupils are to be provided 
for, some individual or staff member should be responsible 
for each service, and that the services be coordinated: 
The solution to this difficult problem seems to 
lie in assigning each of the services that have been 
considered to a member of the school staff on a part-
time basis or in some cas es, as an extra-curricular 
responsibility. It may be necessary to assign t wo or 
more of the services to the same person. The high 
school principal may s erve also as director and head. 
counselor. The important features are that the best 
possible provision be made for each service and t hat 
the best available members of the staff be made 
responsible for that service. The general function al 
plan of organization then remains the same regardless 
of the size of the school system. . 
The size of the secondary school is no excuse for not 
offering vocational guidance services to the pupil. These 
guidance services must be predicated upon the needs of the 
individuals served by the school. This includes not only 
those enrolled in school but also the terminal students and 
those that have already left. Pupils of adolescent age 
lMyers, QQ• cit., p . 354. 
probably need more vocational guidance than at any other 
time in their lives. The fact that the ma jority of high 
school students are faced with the necessity of taking 
their places shortly in an increasingly complex occu-
pational world means that they should have counsel, advice, 
and assistance in selecting a field of work suited to 
their individual interests and abilities. 
The provision of workers and ser vices may be easier 
in large than in small schools but the responsibility and 
need for guidance services is the same in any school. This 
is an essential part of our democratic faith. Every child 
should have access to an appropriate educational program. 
The opportunity to get the kind of education he needs is 
the birthright of each child. To provide less is to deny 
the equality of the youth of the country. The child living 
in an area served by a small school should be able to 
secure just a s appropriate an education a s one attending a 
large school. 
Types of Guidance 
Huntley ha s appropria tely stated several requirements 
necessary for a successful guidance program in the small 
school: 
Guidance in the smaller school must be so 
organized that it can be operated efficiently with 
the combined services of the regular teaching staff, 
with possibly one or more members of the faculty 
serving part time as counselors. 
To be successful, the guidance program of the 
small high school must of necessity be dependent upon 
the united support and cooperation of all teachers.l 
An unusually thoughtful and comprehensive analysis of 
the services involved in vocational guidance is presented 
by Myers, for many years a leader in the field of 
vocational guidance. Myers2 identifies eight different 
services with which a comprehensive program of vocational 
guidance in secondary schools is concerned: 
1. Vocational information service 
2. Self-inventory service 
3. Personal data collecting service 
4· Counseling service 
5. Vocational preparatory service 
6. Placement or employment service 
7. Follow-up or adjustment service 
8. Research service 
The above functions in order to be highly effective 
must not only make provisions for all of these services 
but also each must be performed in an efficient manner. 
The small high schools should develop their vocational 
guidance programs in the beginning with those services 
which can be carried on most easily. Many schools are 
doing work that is very worth while with a partial 
lHuntley, Ferrand A., "Guidance Activities in the 
Small High School," Ninth Yearbook, Eastern C9mmercial 
Teachers Association, 1936, p. 167. 
2Myers, 2£• cit., p. 107. 
program only. The extent to which the small secondary 
school can economic ally enri ch t he voc a tional guidance 
program depends l a rgely on the extent to which t he school 
develops those method s and techni ques most likely to 
succeed. 
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Langfitt, Cyr, and Newsoml sugg est t ha t provision of a 
t horough and adequat e guidance program in the small high 
school should include: 
1 . Study, analy ze, and make available for 
coun seling the pertinent pe r sonal qualifications, 
aptitudes, i n teres t, capa cities, and abilities of 
ea ch individual pupil. 
2. Assemble and make readily available pertinent 
occupa. tion a l information and vocational informa tion 
needed by the i ndividual pupil in order to make wise 
choices. 
3. Make the above informati on function in the 
pupils' decisions tltrough an effective progr am of 
counseling. 
4· Encourage t he use of and develop such 
community r esources, both human and material, a s will 
give the pupil a more complete underst anding on which 
to base choices . 
5. Ass ist the pupil i n contacting the proper 
agencies through which he may enter a suit able 
vo ca tion or secure t he tra ining necessary to do so. 
6. Make availE~ bl e the information obtained 
through t he guidance progrc=un as a ba si s for enriching 
the curricu~um and adopting it more definitely to 
pupil needs . 
lLangfitt, Emerson, R., Cyr, Frank , iN., and .Newsom, .N. 
William, The Sm.§:ll :High SchoQJ:. at Wor~, American Book 
Company, New York and Boston, 1936, pp . 122-123. 
Froehlich,l commenting on a vocational guidance 
program for the small high school, states the following 
functions which are not quite as comprehensive a program 
but well adapted to the small high school. 
1. All students should marshal significant 
facts concerning occupations that interest them. 
2. Interest inventories, cumulative records, 
and personal data services help all pupils in self-
appraisal. 
3. At least once a year all pupils have 
individual half-hour conferences about their 
vocational plans. 
4· Pupil initiative and pupil activity are 
given scope in group discussion. 
5. Civic and service clubs, graduates, and men 
and women in the community co-operate. 
6. Pupils are furnished considerable information 
which they may use as a basis in making their own 
decisions with reference to the vocations and 
avocations. 
7. A placement service assists pupils to secure 
suitable employment or advanced training. 
8. As results of occupational research and-tools 
of the science of "occupationology" have become 
available, they have been utilized in the vocational 
guidance program. 
Enterline sets forth in his study several methods that 
the business teacher can follow to make the vocational 
guidance program more effective: 
lFroehlich, Clifford P., "Guidance Programs in Small 
Schools," ~gb1~i1~ Qf !hg National Association of Secondary §QhQ9.1 frigcinal.§., Vol. XXX, May, 1946, pp. 94-102. 
1. Provide information about job opportunities 
and job requirements. 
2. Assisting in administration of the general 
guidance and counseling plan. 
3. Conducting placement and follow-up activities 
4· Providing effective classroom instruction e~d 
other student contacts. 
5. Establish business contacts and business 
relationships. 
6. Revising the business curriculum when 
necessary. 
7. Sponsoring extra-curricular activities 
particularly of a business nature.l 
Small high school guidance programs are obviously 
difficult and complex. According to Forrester:2 
Whether or not the school maintains a thorough-
going program of vocational guidance, all courses may 
be used as vehicles through which to impart infor-
mation about occupations, to arouse vocational 
interests, and to provide motivation for occupational 
efficiency. In the socio-economic, consumer business 
education, or basic business courses, considerable 
materials dealing with occupational information may 
be introduced. 
Counseling is a potent process and one of the main 
characteristics of a good guidance program. According to 
Arbuckle, "counseling is the core of any personnel system 
and it is an approach that necessitates specialized 
lEnterline, H. G., "Trends of Thought in Business 
Education," · MonQgra,J2.h 72, South-Western Publishing Company, 
March, 1949, p . 25. 
2Forrester, Lo£• Cit. 
training.nl The counselor is char ged with major respon-
sibility for the services which require professional 
tra ining in guidance work. The counselo~, in addition, ha s 
responsibility for supplying leadership for the entire 
staff in guidance matters. The counselee must have help 
in evaluating himself, so that actually every staff member 
has some responsibility for the guidance program. 
This is further born out by Froehlich2 in considering 
counseling in the small high school: 
Ideally, the guidance program in smaller schools 
should offer services of the same t ype and quality as 
those available in the large schools. Unfortunately, 
this is not the situation in counseling . Excellent 
programs of guidance services to pupils in groups are 
found as frequently in smaller schools as in l arger 
schools. But organized counseling progr ams are rarely 
found · in smaller schools. This is owing, in part at 
least, to the greater number of personal contacts 
between teachers and pupils in the schools. Incidents 
and problems w1ri.ch are handled by a counselor-pupil 
interview in a l arge school are in a small school 
frequently dealt with informally by teacher-student 
chats during lunch hour, in the study hall, or on the 
street corner dovv:n town. 
The teacher in the small high school knows his pupils 
and their backgrounds so much more intimately than in the 
l arge school, guidance and follow-up can be carried on 
1Arbuckle, Dugald s., T~~Qh~r Coun s~?ling ; Addison..:. 
Wesley, Press, Inc., Cambridge, Massachusetts, 1950, p. 3. 
2Froehlich, Clifford P., Quig~~g~ · §~rYi£&£ in Sm~11er 
§ch.QQ!£, McGraw-Hil l Book Company, Inc., New York, 1950, 
D. 201. 
quite effectively in the ci.assroom and in the casual 
visit to the pl ace of business where the pupil is 
employed. 
However, Strang recommends the country unit organiza-
tion to supplement local guidance for small rural schools. 
Strangl states that: 
Every pupil should have someone a s counselor who 
knows him as a whole. If most of the teachers are well 
qualified by personal ity, each may take responsibility 
for com1seling a certain number of pupils whom he ·· 
chooses, who choo se him, or who are as s i gned to him. 
Strang2 further sugg ests that in the small school, 
teachers may improve their techni ques of guidance in the 
follo~dng manner: 
By working with ru1y more highly trained persons 
that may be available through county or state 
agencies, such as ·the visiting teacher, psychologist, 
psychiatrist, nurse, or other specialists, on 
s pecific counselor problems. 
In preparing themselves for life, youth in the small 
high school need help from counselors who not only know 
the kinds of occupations that are open in rural communities, 
but also are s pecially skilled and trained for guiding 
young people wi th rural ba ckground into jobs and ways of 
life new to them. 
lstrang , Ruth, "Guidance in Rural Schools," ~orksho~ 
on Organiz§tiQ!l and Administration ·of !!!!£al Educati_on, 
Bureau of Public ations, Teachers College, Columbia 
University, 1946, p . 54. 
2 !.~:!_~, p. 54· 
Through the use of books, guided reading, tryout 
courses, special projects, and a hundred other experiences, 
the high school students can be guided to explore and 
train their special interests and talents. In all of these 
the teachers can be helpful, but many of them have had 
little experience in the problems and complexities of our 
social and economic life. Teachers therefore need the 
assistance of trained guidance specialists who can become 
thoroughly familiar with the major employment or other 
vocational opportunities available, who can administer and 
correctly interpret various types of tests, who can arrange 
cooperative training programs with local and urban indus-
tries, and who can help rural youth to prepare for and get 
started in occupations suited to their needs. Such 
specialists can seldom be provided by a single small school. 
But, by employing such a person on a regional or county 
basis or by other cooperative arrangement several small 
schools can share the costs of providing such special 
guidance services. 
Review of Related Survey 
The United States Office of Education in 1928 to 1931 
conducted a study for the purpose of analyzing the status 
and characteristics of secondary education in small high 
schools of different sizes. The study was concerned with 
high schools in the smaller centers of population and 
rural areas. 
One section of this National Survey of Secondary 
Schools was concerned with Vocational Guidance. The survey 
included 505 four-year unselected high schools, representa-
tive of different sizes of the smaller high schools in the 
United States. The survey also included 109 selected high 
schools. Personal visits were made to 17 of these schools 
which were located in 15 different states. 
The results showed that a third of the unselected 
schools and two-fifths of the selected schools had a 
definite plan of vocational guidance. The ninth and 
twelfth grades represent the point at which emphasis is 
most frequently given to vocational guidance. 
Two-hundred and seventy-two unselected schools and 81 
selected schools with plans of vocational guidance showed 
that the principal was most frequently responsible for the 
administration of the guidance program. The home-room 
teacher was responsible in somewhat l ess than t wo-fifths of 
the unselected schools and a somewhat larger proportion 
of the selected schools. The classroom teacher was 
reported responsible for guidance more often in the 
unselected schools than the selected schools. The reverse 
was true of the vocational teacher; over one-fifth of the 
selected schools reported the vocational teacher respon-
sible while one-fifth of the unselected schools reported 
the vocational teacher responsible for this function. 
The schools reported four major means used to promote 
vocational guidance. 
1. Assembly talks on vocations 
2. Course in occupations 
3. Interviews by pupils with representatives of 
vocations 
4· Occupational observations 
Only a very small number of both schools indicated 
that they had any specific means of guidance as unusually 
helpful or effective. This means that no one method stands 
out as particularly effective in the practice of the 
smaller secondary schools. 
Less than half of the schools represented in this 
study report any organized plan of voc at ional guidance in 
operation. A few of the schools are apparently giving 
serious attention to this important phase of secondary 
education and some are doing rather outstanding guidance 
work. Generally considered, however, the development of 
adequate guidance programs would appear to be one of the 
greatest problems of the smaller secondary schools. 
The foregoing material was summar ized from a survey 
conducted by, Ferris, Gaumnitz, and Brammell,l of the 
smaller secondary schools in the United States. 
lFerris, Emery N., Gaumnitz, Walter H., and Brammell, 
Ray, "The bmaller Secondary Schools," U. S. Office of 
Education, Bull§tin, No. 17, 1932, P• 184-193. 
CHAPTER III 
METHODS OF PROCEDURE 
Summary of Procedures Used in the Study 
In conducting this survey of the vocational guidance 
services provided for business education students in the 
small public high schools of New England, the procedures 
listed below were followed: 
1. Research reports and literature in the field 
of vocational guidance were studied to obtain back-
ground information on the problem. 
2. A list of subordinate problems wer e then 
formulated to obtain a clearer pictLITe of the major 
problem . 
3. A five-page check list was prepared for the 
purpose of obtaining the guidance data from the 
participating high schools. This tentative check list 
was tried out, revised, and written in final form. 
4· A letter of transmittal, explaining the 
purpose and importance of the survey, was prepared. 
5. A mailing list was prepared from the 1950 
educational directories obtained from each New 
England State and checked against Patt~r~Qg~~ 
Americag Ed~tional ]2irecto;rz for 1950. 
6. Two-hundred and fifty-three check list s and 
letters of transmittal were sent to public high 
schools in New England, all of which were located in 
communities of under 5,000 inhabitants. 
7. Two follow-up reminders, a letter and a 
postal card, were sent to the schools which failed 
to return the check list. 
8. The data .. from the 155 check lists returned 
by the high school.s· were tabula ted on tally sheets 
and analyzed to determine the extent to which small 
high schools provided business students with guidance 
services. 
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9. Summary, conclusions, and recommendations 
regarding small high school vocational guidance 
services were made , based on the findings of the 
survey. 
Explanation of Procedures 
Check 1!st. A tent ative instr~rnent was formulated by 
setting up an outline of guidance questions related to 
business education and the possible response to each ques-
tion. The materi al was organized to obta in objective data 
and ease of tabulation. The respondent was provided with 
space at the end of the questionnaire to state the ways 
and means of improving present pract ic es carried on in 
his school and improvements contemplated by the staff in 
the future. A copy of the check list has been included 
in the appendix. 
Revision of !he Chec~ Li£~· The tentative instrument 
was ·submitted to several professors and teachers of 
business ed-~ation to obtain their comments and suggestions 
regarding thE check list. The reviewers proofread the list 
in order to discover any omitted items, or items not 
clearly stated, or not pertinent . The tentative check list 
was submitted to graduate students of business education 
for completion to determine their reac tion as to ease of 
answering each questi on. The check list was revised, incor-
porating the constructive suggestions made and a final 
draft was prepared. 
Selection Qf High Schools. A complete list of all 
public high schools in New England which offered business 
subjects was obta ined by mail from the State Departments of 
Education in each of the New England St ates except Mass-
achusetts. The Massachusetts State Department of Education 
was visited and the information was comp iled personally. 
The fact that a large number of high schools exist in 
the New England States influenced the writer to select 
253 public high schools located in communities of under 
5, 000 inhabitants. The decision t o limit the study to 
schools in communities of less than 5, 000 inhabitants was 
made to separ ate more definitely the findings of this 
study from the findings of Mar .y Waterstsl study of 
vocational guidance in the l arger high schools in New 
Engl and. 
The writer has a ssumed that, while the facilities in 
the small high schools for guidance services would not be 
compar able to communities of over 5, 000 inhabitc..nts, the 
schools would offer a t l east minimal guidance services. 
An intensive study ha s not been made previously of the, 
vocation al guidance s ervices offer ed in the secondary 
schools in the small New England communities. 
The Letter of Transmittal. The letter of transmittal 
l waters, M2ry Alice, A Surygy of Voc ational Guidance 
for ~us!~gss Stud~~1~ !n the 1arg~~ ~~Qlic High· Schools of 
New England, Master's Thesis, Boston University, 1949. 
was prepared to a ccompany the check list to each of the 
participating schools. The enclosure expl ained the purpose 
of the survey, and asked for the cooperation of either the 
principal, guidance director, or business teacher in fill-
ing out and returning the check list. A resume of the 
results of the survey was offered to each respondent if he 
desired a report. 
Actually, completion of the check list by the 
principal, guidance director, or t he business teacher was 
contingent upon the staff member directly responsible for 
the voc ational guidance of business students. Pn allowance 
of such flexibility was necessary bec ause of the divergence 
of authority and responsibility of vocationa l guidance 
services. 
CHAPTER IV 
ANALYSIS AND INTERPRETATION OF THE DATA 
I ntroduction 
This investigation was limited to the vocational 
guidanc e services provided for business students i n the 
small public high schools throughout New England. A fi ve-
page check list designed to reveal the extent of voca-
tional guidance services available to busi ness students 
was sent to 253 small high schools locat ed in cow~1unities 
in New Engl and of less than 5,000 inhabi tants. 
The purpo ses of the questions included i n the check 
list were to ascertain t he organizat i on, respons i bility, 
and essential c~Bracteristics of vocational guidance 
services provided for business students in the small high 
schools; the practices, policies, and methods followed by 
the small high schools in providing for t~2 vocational 
needs of business students; couns eling, pl a cement, and 
follow-up services provided for these students ; and the 
problems tbat are obstacles i n providing adequate voc a-
tional guidance services for the business student. 
The 155 schools responding to the survey represented 
61 per cent of the sc~Dol s selected for the study. The 
results of each question received from the schools 
responding to the study were tabula ted and the 
------- -- - - ··· -
findings systematically organized into statistical tables 
which present the number and per cent of the schools 
answering each item. In each question where the respondent 
could check one or more items, the number and per cent of 
schools checking one or more items and the number and per 
cent of schools checking no items were recorded. Where it 
was possible for the schools to check one or more items, 
the mean number of items, and the range of items checked 
by the schools were reported on the bases of the 155 
schools responding to the survey, although in many cases 
the entire 155 schools did not answer the question. To 
analyze and li1terpret the results of the study easily, all 
percentages were adjusted to the nearest whole per cent. 
High Schools Included in the Study 
High Schools to ·wh_!ch .Qh~£.~ Lists We~ Sent. Table I 
shows the public high schools in New England having 
business departments and the high schools to which check 
lists were sent, classified by state. The first column 
lists the number of high schools in each state offering 
business courses. Massachusetts leads with 248 high 
schools, Maine is second with 108 high schools, followed 
by Connecticut with 97, Vermont with 67, New Hampshire 
with 69, and Rhode Island with 29. 
TABLE I 
PUBLIC HIGH SCHOOLS HAVING BUSINESS DEPARTMENTS AND HIGH 
SCHOOLS TO ~RICH CHECK LISTS WERE SENT, CLASSIFIED BY STATE 
------. Pub.licHigh -Public-High-Per -cent--Per cent-
state Schools Offer- Schools of Schools of 253 
ing Business Receiving Selected* High Schools 
Curriculum Check Lists from Total Located in 
in State Each State 
Connecticut 97 31 32 12 
Maine 108 51 47 20 
Massachusetts 248 90 36 36 
New Hampshire 69 43 62 17 
Rhode Island 29 4 14 2 
Vermont 67 34 51 13 
Total 610 253 41 100 
*Total refers to all high schools in the state offering 
a business curriculum. 
The second column lists the number of public high 
schools in each state to which check lists were sent. 
Massachusetts leads with 90 schools, Maine was next with 
51 schools, followed by New Hampshire with 43, Vermont 
with 34, Connecticut with 31, and Rhode Island with four. 
The third column of Table I shows the percentage of 
schools from each state located in communities of fewer 
than 5,000 inhabitants in relation to the total number of 
schools offering a business curriculum in that state. In 
New Hampshire 62 per cent of the schools were selected 
from the total number of schools offering a business 
curriculum in that state; in Ver mont, 51 per cent; in 
Maine, 47 per cent; in Massachusetts, 36 per cent; in 
Connecticut, 32 per cent; and in Rhode Island, 14 per cent. 
Although these percentages are not equal for all 
states as they most probably would have been had a purely 
random sampling been taken, they are weighted in regard to 
the sparcity of population in each state. In other words, 
those states having a small population in relation to 
area, have a large percentage of their schools included in 
this survey. 
By far, the largest percentage of high schools in 
northern New England are located in very small communities 
with very little opportunity of placing their students. 
Column 3 shows that more cases have been taken from Maine, 
Massachusetts, and New Hampshire than from any other states. 
Column 4 shows the percentage of schools which each 
state contributed to the total number of cases surveyed. 
The largest percentage of the schools were located in 
Massachusetts, the rest were well distributed among Maine, 
New Hampshire, Vermont, Connecticut, and Rhode Island. 
Ret~ Classified ~ State . Of the 253 check lists 
sent to selected public secondary schools in the New 
England States, 155, or 61 per cent, were returned in time 
to be included .in this study. 
TABLE II 
PUBLIC HIGH SCHOOLS TO WHICH CHECK LIST WERE SENT AND 
HIGH SCHOOLS RETURNING CHECK LISTS, CLASSIFIED BY STATE 
Number of Number of Percentage · Per Cent of 
State Check Lists Replies of Replies 155 Schools 
Sent Out Received Received Located in 
Each State 
Connecticut 31 19 61 12 
Maine 51 33 65 21 
Massachusetts 90 49 55 32 
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New Hampshire 62 per cent of the schools were selected 
from the total number of schools offering a business 
curriculum in that state; in Ver mont, 51 per cent; in 
Maine, 47 per cent; in Massachusetts, 36 per cent; in 
Connecticut, 32 per cent; and in Rhode Island, 14 per cent. 
Although these percentages are not equal for all 
states as they most probably would have been had a purely 
random sampling been taken, they are weighted in regard to 
the sparcity of population in each state. In other words, 
those states having a small population in relation to 
area, have a large percentage of their schools included in 
this survey. 
By far, the l argest percentage of high schools in 
northern New England are located in very small communities 
with very little opportunity of placing their students. 
Column 3 shows that more cases have been taken from Maine, 
Massachusetts, -and New Hampshire than from any other states. 
Column 4 shows the percentage of schools which each 
state contributed to the total number of cases surveyed. 
The largest percentage of the schools were located in 
Massachusetts, the rest were well distributed among Maine, 
New Hampshire, Vermont, Connecticut, and Rhode Island. 
Ret~ Classified Ql State . Of the 253 check lists 
sent to selected public secondary schools in the New 
England States, 155, or 61 per cent, were returned in time 
to be included .in this study. 
TABLE II 
PUBLIC HIGH SCHOOLS TO ~~ICH CHECK LIST WERE SENT AND 
HIGH SCHOOLS RETURNING CHECK LISTS, CLASSIFIED BY STATE 
Number of Number of Percentage · Per Cent of 
State Check Lists Replies of Replies 155 Schools 
Sent Out Received Received Located in 
Each State 
Connecticut 31 19 61 12 
Maine 51 33 65 21 
40 
TABLE II 
PUBLIC HIGH SCHOOLS TO ~~ICH CHECK LIST WERE SENT AND 
HIGH SCHOOLS RETURNING CHECK LISTS, CLASSIFIED BY STATE 
Number of Number of Percentage · Per Cent of 
State Check Lists Replies of Replies 155 Schools 
Sent Out Received Received Located in 
Each Sta te 
Connecticut 31 19 61 12 
Maine 51 33 65 21 
Massachusetts 90 49 55 32 
New Hampshire 43 32 74 21 
Rhode Island 4 2 50 1 
Vermont 34 20 59 13 
Total 253 155 61 100 
tiO 
Table II shows the number of check lists sent to high 
schools in each New England State, the number of replies 
received, and the percentage of the 155 high schools 
returning check lists located in each sta te. The table 
reveals the percentage of the schools returning the check 
lists by states as follows: Connecticut, 61 per cent; 
Maine, 65 per cent; Massachusetts, 55 per cent; New 
Hampshire, 74 per cent; Rhode Island, 50 per cent; and 
Vermont, 59 per cent. The 50 per cent return from the State 
of Rhode Island represented only 2 per cent of the schools 
selected for this study. 
Table II discloses that approximately one-third, or 32 
per cent of the check lists incorporated in this study were 
returned by high schools in Massachusetts. Twenty-one per 
cent of the check lists were returned by high schools in 
Maine. Twenty-one per cent of the check lists were also 
returned by high schools in New Hampshire. The remaining 26 
per cent were returned by high schools in the following 
sta tes: Vermont, 13 per cent; Connecticut, 12 per cent; and 
Rhode Island, one per cent. These figures indicate that 74 
per cent of the schools responding to the survey were 
located in the three New England States with the largest 
number of small high schools. 
Returns Classified £~ Enrollment in High School. The 
check lists were sent to public high schools located in New 
England communities of less than 5,000 inhabitants; there-
fore, with the exception of a few district or regional 
schools located in small communities, no l ar ge high schools 
were included in the study. Table III shows the number of 
schools used in this study grouped according to the enroll-
ment in the high school. 
The enrollments of the high schools used in this study 
ranged from 9 students to slightly over 400 students. 
Thirty-seven per cent of the schools had enroll ments of 
between 100 and 199 students. Twenty-seven per cent of the 
schools had enrollments of between 200 and 299 students, 
20 per cent had enrollments of between 9 and 99 students. 
TABLE III 
HIGH SCHOOLS RETURNING CHECK LISTS, 
CLASSIFIED BY TOTAL ENROLLMENT 
Enrollment in Number 
High School of Schools 
9- 99 31 
100-199 58 
200-299 41 
300-399 .13 
Over 400 6 
Unknown 6 
Total 155 
Per Cent 
of Schools 
20 
37 
27 
8 
4 
4 
100 
Approximately 92 per cent of the schools had enrollments of 
less than 400 students. Only four per cent of the schools 
had enrollments of over 400 students. The medium-sized 
schools sampled were regional or district schools located in 
small communities. Four per cent of the schools f ailed to 
report the total enrollment in their school. 
Retu~ Classified ~ Enrollment in the Busines£ 
De£artment. The enrollment in the business departments 
reported in Table IV ranged from three students to 280 
students. Table IV reveals the number of schools used in 
this study cla s s ified according to the enrollment in the 
business department. Approximately 12 per cent of the high 
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schools included in this study failed to report the enroll-
ment in their business department. 
TABLE IV 
HIGH SCHOOLS RETURNING CHECK LISTS, CLASSIFIED BY 
ENROLLMENT IN THE BUSINESS DEPP~TW~T 
Enrollment in Number Per Cent 
Business Department of Schools of Schools 
3- 49 67 44 
50- 99 53 34 
100-149 14 9 
Over 150 2 1 
Unknown 19 12 
Total 155 100 
Forty-four per cent of the schools reported fewer than 
50 business students, 34 per cent reported between 50 and 
99 business students, 9 per cent reported between 100 and 
149 business students, and one per cent reported over 150 
business students. These figures indicate a small number of 
students enrolled in each individual high school business 
department. The figures cumulatively represented a large 
segment of the New England business student population 
included in this study. This should stress the need for 
providing this group of business students with vocational 
guidance services. High school represents terminal 
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education for the majority of these students in small 
co~unities; many will seek employment elsewhere, due to 
the vocational difficulties which the rural environment 
often imposes. These students need vocational guidance into 
jobs located in their community, and jobs and ways of life 
new to them. 
Organization of Guidance Services 
To discover the extent of the organization of guidance 
services in the small high schools of New England, ques-
tions formulated to gather this information were incorpo-
rated into the check list. The questions were prepared to 
determine the number of high schools which had an organized 
guidance program, the staff members responsible for the 
vocational guidance of business students, and the duties 
performed by those responsible for guidance of business 
students. The questions were designed to establish an 
understanding of the organization and responsibility for 
voc ational guidance in the small high schools. 
Schools Reporting gg Organized Guidance Program. Of 
the 155 schools responding to this survey 63 schools, or 
40 per cent, reported an organized guidance program. 
Eighty-three schools, or 54 per cent, reported that they 
had . no organized program of guidance operating in their 
school. Nine schools, or six per cent, did not answer this 
question. These figures indicate that the majority of 155 
high schools included in this study do not provide an 
organized guidance program for their business students. 
TABLE V 
SCHOOLS REPORTING AN OBGAN I ZED GUIDANCE PROGRAM 
GROUPED BY ENROLLMENT OF THE SCHOOL 
Number Per Cent 
Enrollment in of School.§ of Schools 
High School Yes No Yes No 
9- 99 3 27 2 17 
100-199 21 36 13 23 
200-299 24 15 15 10 
300-399 11 3 7 2 
400-499 1 1 1 1 
500-600 3 1 2 1 
Schools responding to the 
question 146 94 
Schools not responding to 
the question _..2 6 
Total schools responding to 
the survey 155 100 
4:5 
---------------------------------------------
As sho~n in Table V, an organized guidance program 
was offered in 24, or 15 per cent of the schools with an 
enrollment between 200 and 299 students; in 21, or 13 per 
cent of the schools with an enrollment between 100 and 
199 students; in 15, or 10 per cent of the schools with an 
enrollment of over 300 students; and in three, or two per 
cent of the schools with an enrollment between 9 and 99 
students. 
Fifteen schools, or 10 per cent, with an enrollment 
between 200 and 299 students reported that no organized 
guidance program was operating in their schools. Table V 
also shows that 36 schools, or 23 per cent, with an 
enrollment between 100 and 199 students had no organized 
program; 27 schools, or 17 per cent, with an enrollment 
between 9 and 99 students had no guidance program; five 
schools with an enrollment over 300 students reported no 
guidance program operating. 
The fact that 54 per cent of the high schools located 
in communities with fewer than 5, 000 inhabitants offered 
no organized guidance for their business students was not 
encouraging. This finding, however, should not be inter-
preted to mean t hat no guidance wa s of f ered busin es s 
students, as many of the schools reported informal or 
partial programs in operation. The results show that a s the 
si ze of the high school enrollment increa ses the more 
probable the existence of an organized guidance program. 
In the small high schools various forms of guidance offered 
business students depends largely upon the facilities of 
the school. 
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Staff Membef:§. B~§..Qonsible fof: :t_he Voca_!_!Qgal Guidag~ 
of Bu§.in~ss St~g~nts. The important feature of a well-
organized voc ational guidance program provides that some 
individual or staff member be responsible for each guidance 
service, and tha t the services be coordinated under the 
direction of a person who acts as director or head counselor. 
The schools participating in this survey were asked to 
indicate the staff members responsible for providing 
vocational guidance for business education students. Table 
VI indicates in summary form the responses of the high 
schools included in this study. 
Of the 155 schools responding to this survey, 150 
schools, or 97 per cent, reported one or more staff members 
responsibl e for vocational guidance. Five schools, or three 
per cent, f ailed to answer this question. Six ty-nine per 
cent reported that the principal was responsible for 
vocational guidance. Forty-three per cent of the schools 
reported that the business teacher was responsible, and 
35 per cent reported the head of the business department 
responsible. Twenty-eight per cent reported tha t the 
guidance director was responsible. In a few schools 
vocational guidance was the responsibility of one or more 
of the following staff members: ass istant principal, 
committee of teachers, all teachers, dean of women, class 
advisor, social science teacher, English teacher. 
TABLE VI 
STAFF MEMBERS RESPONSIBLE FOR THE 
VOCATIONAL GUIDANCE OF BUSINESS STUDENTS 
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Rank 
of Item Staff Member 
1 Principal 
2 Business teacher 
3 Head of business 
department 
4 Guidance counselor 
5 Home-room teacher 
7.5 Assistant principal 
7.5 Committee of teachers 
7.5 All teachers 
7.5 Dean of women 
11.5 Class advisor 
11.5 Social science teacher 
11.5 English teacher 
Schools reporting one or more 
members responsible for guidance 
Schools reporting none responsible 
Total schools responding to 
survey 
Number 
of Schools 
107 
67 
54 
43 
26 
2 
2 
2 
2 
1 
1 
1 
150 
155 
Per Cent 
of Schools 
69 
43 
35 
28 
17 
1 
1 
1 
1 
1 
1 . 
1 
97 
100 
Note: Mean number of staff members responsible for 
guidance, based on 155 responses: 2. 
Range: 0-4 
4.9 
Sixty-nine per cent of the schools reported that 
the principal was responsible for providing vocational 
guidance for the business students . Seventy-eight per cent 
of the schools reported that the busines s teacher and the 
head of the business department were responsible for 
guidance of business students. The results indicate that 
providing vocational guidance for business students wa s the 
responsibility of the principal and the business department 
i n the small schools selected for t his study. 
The number of persons responsible f or vocational 
guidance reported by the participating schools ranged from 
none up to four. The mean number reported per school wa s 
approximately t wo persons . 
Dutie§. Perf.Qrmeg }2x Staff Members Re§.Q.Qns_igle for 
Q:g_idanc~ .Qf Busi:ges§ St:g£entE_. Ninety-five per cent of the 
155 schools returning check lists reported one or more 
duties performed by those responsible for guidance of 
business students. Five per cent of the schools responding 
to the survey f a iled to answer thi s question. The responses 
of the schools answering this question are summarized i n 
Table VII. 
As shown in Table VII, 83 per cent of the schools 
reported that those responsible for vocational guidance 
provided occupa tional information to business students as 
part of tbeir duties. Seventy-four per cent of the schools 
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TABLE VII 
DUTIES PERFORMED BY THOSE RESPONSIBLE 
FOR GUIDANCE OF BUSINESS EDUCATION STUDENTS 
Rank Number 
of Item Duties Performed of Schools 
1 Provides occupational 
information 128 
2 Conducts individual 
vocational conferences 115 
.3 Aids in placement of 
business students 108 
4 Keeps cumulative records 
of students up to date 107 
5 Confers with business 
teachers 80 
6 Conducts group instruction 
in vocational guidance 70 
7 Confers with parents of 
business students 68 
8 Administers all tests 61 
9 Conducts follow-up of 
business students 53 
10 Other 5 
Schools reporting one or more 
duties performed 
Schools reporting no duties 
Total schools responding to survey 
147 
~ 
155 
Per Cent 
of Schools 
8.3 
74 
70 
69 
52 
45 
44 
39 
34 
3 
95 
_2 
100 
Note: Mean number of duties reported per school, based on 
155 responses: 5~5. Range: 0-9 
reported thB t the duties of those responsible for 
voc ational guidance were to conduct individual vocational 
conferences with business students. Seventy per cent of 
the schools indi cated that the duties performed included 
assisting ~Qth placement of business students. Of the 
schools reporting, 69 per cent reported the f act that the 
duties included keeping the cumulative records up to date. 
The fact tbat 54 per cent of the schools had no organized 
guidance program indicated that the head of the business 
department, business teachers, and the principal were 
providing various forms of guidance for business students. 
Other dut ies of those responsible for vocational 
guidance of business students and the per cent of the 
schools reporting them were: confers with business 
teachers, 52 per cent; conducts group instruction in 
vocational guidance, 45 per cent ; confers with parents of 
business students, 44 per cent; administers all test s, 39 
per cent; and conducts follow-ups of business students, 
34 per cent. 
The duties performed that were reported least often 
were : coordinates work with state employment service, 
contacts business firms, confers with prospective 
employers, tests admin istered by outside agencies, 
arranges part-time aft er school employment, on-the-job 
training program. 
The number of duties performed per school, based on 
all 155 replies, was 5.5. The size of the mean indicates 
that the staff members performed a variety of duties in 
providing vocational guidance for business students. The 
rru1ge of the duties reported by the schools was none to 
nine. 
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Policies, Practices, and Criteria Followed in Selecting 
and Guiding Business Students into the Vocational Business 
Subjects 
The high school students selecting the business 
curricula and business subjects need guidance to insure 
the selection of subjects in line with their interests, 
abilities, and aptitudes. The business student needs 
guidance in order that the business subjects selected will 
provide for his individual differences and result in his 
educative growth. 
This study attempted to discover this information 
from the schools included in this study. The recipients 
of the check list were asked to supply the number and kind 
of subjects offered by their school; the business depart-
ments activities in regard to acceptance of students to 
the business department ; the criteria used to guide 
students in the selection of business subjects; and the 
policies followed when a business student failed a 
business subject. 
Vocational Subjects Provided Business St~£ents. The 
schools selected for this study were requested to indicate 
the vocational business subjects provided business 
education students. The mean number of vocational subjects 
offered by the schools was 6.5. The number of subjects 
offered by the schools ranged from 3-11. Table VIII 
summarizes briefly the subjects whi ch were the most 
frequently mentioned. 
TABLE VIII 
VOCATIONAL BUSINESS SUBJECTS PROVIDED FOR BUSINESS 
EDUCATION STUDENTS 
Rank Number Per Cent 
of Item Subjects of Schools of Schools 
1 Typewriting I 152 98 
2 Shorthand I 151 97 
3 Bookkeeping I 148 95 
4 Typewriting II 147 95 
5 Shorthand II 126 81 
6 Office Machines 82 53 
7 Bookkeeping II 69 45 
Total schools responding 155 100 
Note: Mean number of business subjects reported per 
school, based on 155 responses: 6.5. 
Range: 0-11 
Table VIII shows that the most frequently offered 
vocational business subjects reported by the high schools 
were: typewriting I, 98 per cent; shorthand, 97 per cent; 
bookkeeping I, 95 per cent; typewriting II, 95 per cent; 
and shorthand II, 81 per cent. The replies indicated that 
the small high schools placed more emphasis on typewriting, 
shorthand, and bookkeeping than any other business subject. 
This study made no attempt to determine the specialized 
curricula offered by the schools. The enrollment factor in 
the small schools alone would limit the majority of the 
schools to the stenographic, bookkeeping, or possibly the 
general clerical fields. 
A large number of the schools reported that the 
following vocational business subjects were offered to 
their business students: office machines, 53 per cent; 
bookkeeping II, 45 per cent; office practice, 27 per cent; 
junior business training, 24 per cent; and business law, 
10 per cent. A few schools reported that they offered 
various other business courses. 
An analysis of the results shows that practically all 
of the schools responding to this survey reported that 
their sc~ools offered typewriting I and II, shorthand I, 
and bookkeeping I to their students. Approximately 50 per 
cent of the schools offered office machines to their 
students and 45 per cent offered secretarial1 or office 
practice to their students. Over 70 per cent of the high 
schools included in this study reported that they offered 
no social business subjects to the students in their 
school. This fact indicates that a large number of the 
students in the small high schools were not taking 
electives in an area which would provide additional 
vocational experiences to them. 
Business l2~artment's Activities in Admitting_ Students 
to the Department. The respondents were asked to report 
the business department's activities in regard to 
admittance of business students to the department. The 
policies followed by the schools should be interpreted 
with data concerning the vocational business subjects 
offered in the small high school discussed previously in 
mind. This information summarized briefly revealed that 
the subjects most frequently offered were typewriting, 
shorthand, and bookkeeping. 
Table IX refers to the business department's policy 
in admitting students to the vocational business subjects 
or more specifically to a typewriting, bookkeeping, or 
shorthand s~bject. The number of activities reported by 
the schools regarding the admittance of students to the 
business department ranged from none to four. The mean 
number of activities per school, based on 155 responses, 
was 1.6. 
TABLE IX 
BUSINESS DEPARTMENT'S ACTIVITIES IN REGft~D 
TO ADMITTANCE OF BUSINESS STUDENTS TO THE DEPft~T1~T 
Rank 
of Item 
1 
2 
.3 
4 
Activity 
Counsels students 
contemplating the 
business curriculum 
Refers students to 
sources of occupational 
information 
Provides orientation 
courses in business 
subjects 
Conducts a testing 
program of business 
students 
Other 
Schools reporting one or more 
activities 
Schools reporting no activity 
Total schools responding to survey 
Number 
of Schools 
10.3 
86 
42 
22 
4 
126 
29 
155 
Per Cent 
of Schools 
66 
55 
27 
14 
.3 
81 
19 
100 
Note: Mean number of activities reported per school, based 
on 155 responses: 1.6. 
Range: 0-4 
As shown in Table IX, 81 per cent of the schools 
reported one or more activities of the business department 
in admitting the business students to vocational business 
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subjects. This l arge percentage was not surprising since 
the schools report ed a mean number of two persons 
responsible for vocational guidance of business students. 
The schools reported that t he principal was responsible 
in 69 per cent of the schools and a member of the business 
department was report~d responsible in 78 per cent of the 
schools. 
Sixty-six per cent of the schools reported that the 
most common activity of the business department in 
admitting business studen ts to the department was counseling 
students. Fifty-five per cent of the schools reported that 
the department refers the student to sources of occupational 
information. Only 27 per cent of the schools reported that 
they provide orientation courses in business subjects, and 
14 per cent reported a testing program for business 
students. Several schools reported the following activities 
in regard to admittance of business students to the 
department: (1) tests used for selecting students for 
shorthand, (2) department checks the students English grade 
for shorthand, (3) department follows the choice of the 
business student, and (4) department provides students with 
office experience to assist the students to decide whether 
or not they want to enter the department. 
Criteria Used to Guide Students in the Selection of 
Business Subjects. The respondents were asked to indicate 
the criterion used by their schools to guide business 
students in the selection of business subjects. The 
necessary elements of student success in vocational 
business subjects depend largely on measurement of the 
student's abilities and interests. Table X affords some 
insight into the problem of choice of business subjects 
by business students and the criteria used in assisting 
business students to make valid choices. 
Table X shows tl~,t the mos t frequently mentioned 
criterion used to guide students in the selection of 
business subjects was the student's choice. Eighty-three 
per cent of the schools reported this procedure. Fifty-
six per cent of the schools reported that the student's 
previous scholastic record was an important factor in 
guiding students in their selection of business subjects. 
In 46 per cent of the schools the parents' preference was 
used as the criteria for guiding students. Only 42 per 
cent of the schools reported the intelligence quotient 
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of the student as an important factor. Thirty-three per 
cent of the schools reported that the interest patterns of 
the student were considered in guiding business students. 
Twenty-six per cent of the schools reported that the 
student's English mark was used to predict student success 
in business subjects. 
The next four criteria reported by the schools to 
measure the student's ability to profit from the business 
subjects and the per cent of schools reporting each 
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TABLE X 
CRITERIA USED TO GUIDE STUDENTS 
IN THE SELECTION OF BUSINESS SUBJECTS 
Rank Number Per Cent 
of' Item Criteria of School·s of Schools 
1 Student's choice 128 83 
2 Previous scholastic record 87 56 
3 Parents' preference 71 46 
4 Intelligence quotient 65 42 
5 Interest patterns of pupil 51 33 
6 Special aptitude of student 
for business training 48 31 
7 English marks 41 26 
8 Recommendations of 
former teachers 39 25 
9 Try-out course 29 19 
10 Prognostic tests 22 14 
11 Limiting factors of health 
and personality 10 6 
Other 4 3 
-------Schools reporting one or more criteria 140 90 
Schools reporting no criteria 15 10 
Total schools responding to survey 155 100 
------
Note: Mean number of criteria reverted per school, based 
on 155 responses: 3.8. 
Range: 0-11 
00 
criteria were: recommendations of former teachers, 25 per 
cent; try-out course, 19 per cent; prognostic tests, 14 
per cent; and limiting factors of health and personality, 
six per cent. 
A few of the schools reported the following criteria 
which were not included in the check list: mathematics 
marks, registrant's acceptance, and general pre-test 
scores. 
Of the 155 schools responding to this study, 140, or 
90 per cent of the schools, reported one or more criteria · 
used to assist students in choosing business subjects. 
Fifteen schools, or 10 per cent, reported no criteria, 
I 
indicating that this group of students were offered little 
assistance in selecting their school programs. The number 
of criteria used to guide students in the selection of 
business subjects reported by the schools ranged from 
none to eleven. 
Po;bicies :[ollowed When g Student Failed @: Vocational 
~-gsines_§ Subject in the Business J2epa!:tment. The heads of 
the business department were asked to report the policies 
followed by their schools when a business student failed 
a vocational business subject. The question was included 
in the study to discover the policies of the small high 
schools when business students were failed. In vocational 
business subjects in which vocational standards are main-
tained students should be carefully selected to reduce 
the chance of failure. The mental health of the student 
depends upon his experience of success and failure. The 
methods followed by the small high schools when a business 
student fails a vocational business subject are reported 
in Table XI. 
Rank 
of Item 
TABLE XI 
POLICIES FOLLOWED WITH REGARD TO 
STUDENTS' FAILURE IN VOCATIONAL SUBJECTS 
Policy 
Number 
of Schools 
Per Cent 
of Schools 
________________________________ .;._ ______ _ 
1 Student is permitted to 106 68 
repeat the subject 
2 Student may pick up an- 85 55 
other subject 
.3 Student is required to 28 18 
repeat the subject 
4 Student is dropped from 15 10 
the department 
Other 6 4 
-------------------
Schools reporting one or more 15.3 99 
policies regarding failure 
Schools reporting no policy _2 ~ 
Total schools responding to 
survey 155 100 
Note: Mean number of methods reported per school, based on 
155 responses: 1.5. Range: 0-.3 
Table XI shows that students were permitted to repeat 
the business subjects failed in 68 per cent of the schools. 
A large percentage of the schools allowed business students 
failing a business subject the choice of repeating the 
subject or selecting another. The fact that 83 per cent of 
the schools reported the student's choice was used as the 
criterion to guide students in the selection of business 
subjects, reveals that the decision to repeat a subject 
failed was the student's. 
In 55 per cent of the schools reporting, the business 
student was permitted to select another subject in lieu of 
the one failed. 
Eighteen per cent of the schools reported that the 
business student was required to repeat a business subject 
failed. The limited program in the small high school may 
have been a factor in establishing this policy. 
Failing students were dropped from the business 
department in 10 per cent of the schools. This policy was 
probably followed by schools with another department in 
which to place students who failed business subjects. 
Many small high schools do not have another department in 
which to place students failing a business subject. 
Policies followed by other high schools were: (1) the 
business student is required to obtain a C average in all 
subjects to continue into the second year; (2) each case 
is studied individually and the student is allowed to 
repeat a subject only if there is evidence that the student 
would profit as a result; (3) no students are failed in 
the business department; (4) the policy depends upon 
whether the subject failed was elective or required. 
J1inety-nine per cent of the schools reported one or 
more policies followed when a business student f ailed in 
vocational bus iness subjects. Onl y one per cent of the 
schools reported that they had no policy regarding 
failures. The mean number of policies reported per school, 
based on 155 responses, was 1.5. The schools reported a 
range of none to three policies followed when a business 
student f ailed a business subject. 
Measurement and P~alysis of Pupils 
Tests and records in guidance are used to a ssi s t the 
staff members of the schools in analyzing and making 
available for counseling t he pertinent qualifications, 
aptitudes, interests, capacities, and abilities of each 
individual pupil. 
In studying the effectiveness of activities in 
providing adequate testing and records of students for 
tea chers, the sc hools were a sked to report the t ypes of 
tes ts and the informat ion kept in cumul ative form for 
business student s in their schools. 
Schools Using Tests ~§ ~ Aid in Providing Vocational 
Guidance for Busi~ §tudents. The number and per cent 
of the schools reporting that tests were used in providing 
vocational guidance for business students was summarized 
in Table XII. One hundred and twenty-one, or 78 per cent, 
of the schools reported that they were using tests to 
assist them in providing vocational guidance for business 
students. In 28, or 18 per cent, of the schools tests were 
not used in the vocational guidance program. Six high 
schools responding to the survey failed to answer this 
question. 
TABLE XII 
NUMBER AND PER CENT OF THE HIGH SCHOOLS 
USING TESTS IN VOCATIONAL GUIDANCE PROGRAM 
Number Per Cent 
Answer of Schools of Schools 
Yes 121 78 
No 28 18 
Schools responding to 
question 149 96 
Schools not responding to 
question ___£ 
Total schools responding 
to survey 155 100 
Services such as a good testing program are important 
in any school guidance program. Valuable data concerning 
the interests, aptitudes, and abilities of students are 
obtained through the use of tests. The majority of the high 
schools reported that tests were used in their vocational 
guidance program. If the tests are recorded, interpreted, 
and used in the proper manner, the schools are using 
important tools lll measuring the interests and abilities of 
students. About 20 per cent of the schools reported that 
business students were permitted to choose busL~ess 
subjects and their careers without the benefit of tests. 
The factors which may limit the activities of the 
schools' offering students an adequate testing program are: 
the size of the school, the amount of money available, 
interest of the school personnel, the attitude of the 
administration, and the needs of the business teacher. A 
few of the schools reported that they were planning to 
include tests in their vocational guidance program to 
provide their students with at least a minimum testing 
program. 
~~ of Tests :Qsed in Providigg Vocational Guidagce 
for Busine~ Students. Numerous tests and measures have 
been developed in a wide variety of fields to estimate 
student interests, abilities, aptitudes, and capacities. 
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In this study the schools were asked to report the types 
of tests used in providing vocational guidance for business 
I 
students. One hundred and twenty- three, or 79 per cent, of 
the schools reported that they were using at ,least one type 
I 
of test to assist them in determing the interest and 
' 
abilities of business students. Thirty-two, or 21 per cent, 
of the schools reported that tests were not used in their 
vocational guidance program. Two schools, preyiously 
reporting that tests were not used in their guidance 
program, stated that tests were administered to business 
students. Apparently, the tests were given to 1 the students 
but were not used for vocational guidance purposes. 
The types of tests that were used in providing 
vocational guidance information for business students 
ranged from none to eight. The mean number of 'tests 
administered per school was 3.4, indica ting that a l arge 
number of tests were used by those schools testing business 
students. The data received concerning the vatious types of 
tests used by the schools are summarized in Table XIII. 
As shown in Table XIII, the most frequently reported 
test was the group intelligence test. In 107, or 69 per 
cent, of the schools this type of test was reported most 
often. Eighty-four, or 54 per cent, of the schools 
reported that achievement tests were used in their 
I 
vocational guidance program. Eighty-one, or 52 per cent, of 
TABLE XIII 
TYPES OF TESTS USED IN VOCATIONAL GUIDANCE PROGRAM 
IN THE HIGH SCHOOLS 
6'7 
Rank 
of Item Type of Test 
Number 
of Schools 
Per Cent 
of Schools 
1 
2 
3 
4 
5 
6 
7 
8 
Group intelligence tests 
Achievement tests 
Interest tests 
Reading tests 
Clerical aptitude tests 
Individual subject-matter 
tests 
Mechanical aptitude tests 
Personality tests 
Other 
Schools reporting one or more tests 
used 
Schools reporting no tests used 
107 
84 
81 
68 
58 
45 
44 
40 
7 
1 23 
_32 
Total schools responding to the survey 155 
69 
54 
52 
44 
37 
29 
28 
26 
5 
79 
21 
100 
Note: Mean number of tests used in the guidance program, 
based on 155 respons es: 3.4. 
Range: 0-8 
the schools reported that interest tests were used for 
vocational guidance purpos es. Only 68, or 44 per cent, of 
the schools repor ted t hat reading tests were used in their 
vocational guidance program. 
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Other tests with the number and per cent of the 
schools employing them for prediction purposes in their 
vocational guidance program were as follows: 58 schools, or 
37 per cent, clerical aptitude tests; 45 schools, or 29 per 
cent, individual subject matter tests; 44 schools, or 28 
per cent, mechanical aptitude tests; 40 schools, or 26 per 
cent, personality tests. The schools mentioned several 
other tests which were used in providing vocational 
guidance for business students. They were reported as 
follows: Stanford-Binet Intelligence Test, Turse Shorthand 
Aptitude Test~ General Aptitude Test, Finger and Manual 
Dexterity Test. 
A high percentage of the schools reported that group 
intelligence tests were administered to business students 
as a vocational guidance measure. Approximately 70 per cent 
of the schools reported that group intelligence tests were 
used in their guidance program. The fact that no other 
special type of test was employed by the schools indicates 
the significance of the group intelligence test in the small 
high schools testing program. 
Schools Providigg_ §: Cumulative ;Becor_g for Each 
Busin~§§ §tudent. All of the significant information 
relative to student growth should be recorded in permanent 
form by high schools to provide the teacher s with data in 
compact and readily available form. The schools 
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participating in this survey were asked to indicate whether 
a cumulative record was kept by their school for each 
business student. The results of this question are presented 
briefly in Table XIV. 
Answer 
Yes 
No 
TABLE XIV 
HIGH SCHOOLS WITH CUMULATIVE RECORD 
FOR EACH BUSINESS STUDENT 
Number 
of Schools 
126 
19 
Schools responding to question 145 
Schools not responding to question 10 
Total schools responding to survey 155 
Per Cent 
of Schools 
81 
12 
94 
_2. 
100 
Table XIV shows that 126, or 81 per cent, of the 
schools reported that a cumulative record was kept for 
each business student. The schools reported that one or 
more items of information were included in the cumulative 
record for ready reference by the teachers and other 
officers of the school. The principal was the major staff 
member responsible for guidance in the schools, therefore, 
the cumulative records were most likely available for use 
in vocational guidance. 
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Nineteen, or 12 per cent, of the schools reported that 
cumulative records were not maintained for business 
students. Ten schools failed to answer this questio~. Many 
small high schools do not have the necessary clerical help 
to maintain records and reports. The principal and teachers 
in the small high school should share in the important 
clerical activities to provide for the more important 
records of students. 
d1~ Q[ Information Maintained f2K Business St~dent~ 
in Cumulative Form. Many valuable types of information 
should be included in a school's cumulative record to 
I 
provide the entire school staff with a wealth of informa-
tion concerning their students. The schools included in 
this study were reques ted to check the types of informa-
tion kept cumulatively for business students. The mean 
number of items reported per school, bas ed on 155 responses, 
was 9.1. The high mean indicated that numerous items of 
information pertaining to business students were placed 
in the cumulative records of the schools. Approximately, 
20 per cent of the schools reported that no information 
was kept in cumulative form for business students. The 
range reported by the schools was from none to eighteen 
items. Table XV indicates in summary form the various types 
of information maintained in cumulative form for business 
students. 
TABLE XV 
INFORMATION KEPT IN CUMULATIVE FORM 
FOR EACH BUSINESS EDUCATION STUDENT 
Rank Number 
of Item Information of Schools 
1.5 Scholastic data 123 
1.5 Intelligence test results 123 
3 Personal information 115 
4 Extra-curricular activities 105 
5 Attendance record 104 
6 Health and physical 
information 99 
7 Aptitude test results 91 
8 Family and cultural 
information 88 
9 Educational plans 79 
10 Vocational plans 76 
11.5 outside interests 68 
11.5 Reading ability 68 
13 Notes on previous 
interviews 61 
Schools reporting information in one 
or more areas 
Schools reporting information in 
no area 
Total schools responding to survey 
126 
2.2 
155 
''71. 
Per Cent 
of Schools 
79 
79 
74 
68 
67 
64 
59 
57 
51 
49 
44 
44 
39 
81 
1.2 
100 
Note: Mean number of items reported per school, based on 
155 responses: 9.1. Range: 0-18 
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As indicated in Table XV, the two most frequently 
mentioned types of information maintained in ' cumulative 
form for business students and the per cent of the schools 
reporting them were: scholastic data, 79 per cent; and 
intelligence test results, 79 per cent. The two types of 
I 
information are generally considered essential for 
guidance purposes and should be included on permanent-
record forms in every school for easy reference by the 
staff. 
Four other types of information frequently kept in 
I 
cumulative form for business students and the per cent 
of the schools reporting them were as follows: personal 
information, 74 per cent; extra-curricular activities, 
68 per cent; attendance record, 67 per cent; and health 
and physical information, 64 per cent. 
Various other types of information maintained in 
cumulative form for business students and the per cent of 
I 
the schools reporting each were: aptitude test results, 
59 per cent; family and cultural information, 57 per cent; 
educational plans, 51 per cent; vocational plans, 49 per 
cent; outside interests, 44 per cent; and reading ability, 
44 per cent. 
Types of informati~n kept less frequently in cumula-
tive form and the per cent of the schools reporting them 
were: notes taken during previous interviews, 39 per cent; 
work and occupational experience of students, Jl per cent; 
'73 
prognostic test results, 31 per cent; follow-up record of 
graduates, 26 per cent; anecdotal reports of vocational 
significance, 26 per cent; and autobiography 0f business 
students, 10 per cent. Other types of information reported 
by the schools were as follows: a personal inventory kept 
by the home-room teacher, pictures, and fingerprints. 
Table XV reveals that about one-fifth of the schools 
responding to this survey were not maintaining cumulative 
records for business students. Many of the schools which 
did report various types of information kept in cumulative 
form for business students were not providing the minimum 
requirements considered necessary for adequate guidance. 
Occupational Information 
A responsibility of any school which claims to have 
an established vocational guidance program should be to 
provide adequate occupational inforraation to business 
students. In order to determine the extent of the schools' 
activities in securing accurate; up to date information 
about occupations for business students; the schools 
included in this survey were asked to report: the activi-
ties of the business teacher regarding the vocational 
guidance program; the types of instruction given in 
I 
business training classes; the types of activities which 
provide occupational infor mation for business ' students; 
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and the materials and aids used to provide occupational 
information for business stude~ts. 
Activit!~~ Qf Busin~ Teacher~ !g Providing 
Occupational Information fgr Bus~~ Students. The 
teachers should provide many activities for all students in 
the school's guidance program. The schools participating in 
this survey were asked to report the activities of the 
business teacher in providing occupational information for 
business students. Of the 155 schools responding to this 
survey 145, or 94 per cent, reported one or more activities 
of the business teacher in the vocational gui~ance program. 
Ten, or 6 per cent, of the schools reported that the 
business teacher did not perform any activities in the 
guidance program. These facts indicate that the business 
teachers performed at least one activity in providing 
occupational information for business students. The mean 
number of activities performed by business teachers, based 
on all 155 responses, was 5.9. The number of different 
activities of the .business teachers reported by the schools 
ranged from none to twelve. Table XVI summarizes the various 
activities of the business teacher in providing occupational 
information for the business students in the schools 
responding to this study. 
Table XVI shows that in 79 per cent of the schools the 
business teachers were reported as assisting in developing 
proper work attitudes of business students. The business 
TABLE XVI 
ACTIVITIES OF' THE BUSINESS TEACHER REGARDING THE 
VOCATIONAL GUIDANCE PROGRAM 
.~~~~----------
Rank Number · Per Cent 
of Item Activity of Schools of Schools 
1 Helps students develop 123 79 
proper work attitudes 
2.5 Cooperates with guidance 97 63 
director 
2.5 Assists students with choice 97 63 
of vocational curriculum 
4 Provides specialized 85 55 
occupational information 
5.5 Helps arrange occupational 82 53 
trips 
5.5 Suggests leads for interviews 82 53 
with employers 
7 Assists in placement 79 51 
8 Furnishes information 69 45 
for cumulative record 
I 
9 Interprets the vocational 56 36 
implications of subjects 
10.5 Part-time counselor 46 30 
10.5 Assists in preparation 46 30 
of assembly programs 
Schools reporting one or more activity 
Schools reporting activity in no a reas 
Total schools responding to the survey 
145 
10 
155 
94 
6 
~00 
Note: Mean number of activities of the business teacher, 
based on 155 responses: 5.9. Range: 0-12 
teacher was reported cooperative with the guidance director 
in 63 per cent of the schools and assisting s ~tudents with 
their choice of the business curriculum in 63 per cent of 
the schools. The business teachers' activities in providing 
occupational information for business students were: pro-
viding students with specialized occupational: information, 
55 per cent; helping to arrange occupational trips, 53 per 
cent; suggesting leads to students for interviews with 
employers, 53 per cent; and assisting in the school place-
ment program, 51 per cent. 
Other types of activities performed by the teachers as 
reported by the schools were: furnishes info~mation for the 
cumulative record, 45 per cent; interprets the vocational 
implications of subjects, 36 per cent; part-time counselor, 
30 per cent; assists in preparation of assembly programs, 
30 per cent; assists in follow-up studies, 23 per cent; 
helps develop occupational posters, eight pe:V cent; and 
helps find full-time employment for students,, one per cent. 
The development of an adequate program of vocational 
guidance should be accompanied by the assistance of all 
teachers in the school. The survey of business teachers' 
I guidance activities in the schools reporting to this study 
reveals that the business teachers' participation in the 
schools' guidance program was f requently lacking. In light 
. of the fact that only 43 per cent of the schools reported 
the business teacher responsible for providing vocational 
guidance services for business students, this finding was 
not surprising. Except for assisting business students to 
develop proper work habits, cooperating with those respon-
sible for guidance, ~Dd assisting students with their 
choice of the vocational curriculum, the business teachers 
were not active in the schools' guidance programs. 
~~ of QccuB~!ional Inst~uc!ion Qiv~n ~Y~in~~ 
Stggen!§ in Class. Of the 155 schools responding to the 
survey 150, or 97 per cent, of the schools reported that 
they provided business students with one or more types of 
occupational instruction in business training classes. 
Only five schools reported that no occupational instruction 
was given to business students. The mean 'number of areas 
in which occupational instruction was provided for business 
students, based on 155 responses, was 6.7. The types of 
instruction given business students in business classes 
ranged from none to eleven. The findings of this question 
regarding the types of occupational instruction presented 
in business training classes are included in Table XVII. 
According to Table XVII, training in proper work 
habits was the most frequent type of instruction provided 
business students in business training classes. Eighty-two 
per cent of the schools reported this type of . instruction. 
Seventy-seven per cent of the schools reported that 
business students were given instruction in applying for 
and securing employment. 
TABLE XVII 
TYPES OF INSTRUCTION GIVEN IN BUSINESS 
TRAINING CLASSES TO BUSINESS STUD@~TS 
?8 
· Rank Number Per Cent 
of Item Type of Information of Schools of Schools 
1 Training in proper work 127 82 
habits 
2 Training in applying for 119 77 
and securing employment 
3 Skill necessary so student 110 71 
can work as a beginner 
4 Information concerning 109 70 
local occupations 
5 Personality training 103 66 
6 Information about all types 102 66 
of initial business subjects 
7 Sources of information 98 63 
on occupations 
8 Occupational information 78 50 
throUgh related subjects 
9 Methods of self-analysis 72 46 
Schools reporting instruction in one 
or more areas 
Schools reporting instruction in 
no area 
Total schools responding to survey 
150 
___2 
155 
97 
_2_ 
100 
Note!-:Mean:number-or-areas In which instruction is given, 
based on 155 responses: 6.7. Range: 0-11 
The next five types of instruction checked as being 
most frequently provided for business students in business 
training classes were: skills necessary so that student 
can work as a beginner, 71 per cent; information concerning 
local occupations, 70 per cent; personality training,. 
66 per cent; information about all types of initial 
business subjects, 66 per cent; and instruction in the 
sources of information concerning occupations, 63 per cent. 
Less than 50 per cent of the schools reported that 
the following types of instruction were provided students 
in business training classes: Occupational information 
through related subjects, methods of self-analysis, 
information about promotional opportunities in business, 
analysis of occupational fields. 
These figures reveal that training in proper work 
habits was the mo s t common type of occupational instruction 
given to business students in business training classes. 
The least common type of occupational instruction reported 
was the providing of an analysis of various occupational 
fields. 
Types of Agtivities Use~ to Provide Occ~Qational 
Inf.O!:!!!§:ii.Q!! for Busines_£ Studeg.t§• A careful study of the 
types of activities which were used to provide occupational 
information for business students reveals that the schools 
provide a variety of methods. In 139, or 90 per cent, of 
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the schools one or more activities were reported as being 
used to provide occupational information for business 
students. Only 16, or 10 per cent, of the schools reported 
that no activities were used to provide occupational 
information for their students. The number of activities 
used to provide occupational information in the schools 
ranged from none to twelve. The mean number of activities 
used per school to provide occupational information for 
business students was 4.1. In Table XVIII are summarized 
the types of activities used to provide occupational 
information for business students in the schools responding 
to this study. 
As shown in Table XVIII, 56 per cent of the schools 
reported that occupational inf ormation was provided 
business students through the use of visiting business 
speakers. This activity was the only one reported by more 
than 50 per cent of the schools. No da ta were available 
concern ing the extent to which the business speakers 
visited individual groups of s tudents, regular business 
classes, or large assembly groups. 
Several activities which provide occupational 
inf ormation for business students and which were reported by 
a l arge number of the schools were as follows: vocational 
excursions, 45 per cent; assembly programs, 43 per cent; 
home-room activities, 36 per cent; and career day, 35 per 
cent. The f act tha t over 30 per cent of the schools reported 
TABLE XVIII 
ACTIVITIES PROVIDING OCCUPATIONAL INFORMATION 
FOR BUSINESS STUDENTS 
-------------------------------------------
- -Rank 
of Item 
Occupational-Information Number 
Activity of Schools 
1 
2 
3 
4 
5 
6 
7 
8.5 
8.5 
10.5 
10.5 
12 
Visiting business speakers 
Vocational excursions 
Assembly programs 
Home-room activities 
Career day 
Lecture by instructor 
Group reports by students 
Local surveys of business 
Vocational conferences 
Exploratory courses 
Dramatization 
Occupations course 
Schools reporting one or more 
activities 
Schools reporting no activities 
Total schools responding to survey 
87 
70 
66 
56 
54 
45 
40 
37 
37 
29 
29 
24 
139 
16 
155 
Per Cent 
of Schools 
56 
45 
43 
36 
35 
29 
26 
24 
24 
19 
19 
15 
90 
10 
100 
Note: Mean number of services reported per school, based 
on 155 responses: 4.1 
Range: 0-12 
these very important activities being provided their 
business st udents i mplied that the schools were utilizing 
some of the more effective types of activities to provide 
their pupils with occupational information. The findings 
indicate that no one type of activity was more significant 
than any other. 
The next five types of activities used by the schools 
to provide occupational information for business students 
and the per cent of schools reporting each activity were: 
lecture by instructor, 29 per cent; group reports by 
students, 26 per cent; local surveys of business, 24 per 
cent; vocational conferences, 24 per cent; and exploratory 
courses, 19 per cent~ The five types of activities 
represented a shifting empha sis in guidance from one course 
in occupational guidance to the development of guidance in 
subject matter courses, and through exploratory courses or 
try-out courses, where important occupa tional information 
should be provided for business students. 
Other types of activities providing occupational 
information for business students and the per cent of the 
schools u sing them were as follows: dramatization, 19 per 
cent; occupations course, 15 per cent; occupational group 
panels and conferences, 14 per cent; business clubs for 
students, 10 per cent; deba tes, eight per cent; and 
vocational conferences conducted by local business 
organizations, five per cent. The occupational information 
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activities reported the fewest number of times by the 
schools required either s pecial method s and techniques, 
trained personnel, or ava ilable funds. 
Three schools reported several other types of 
activities used by their schools to provide occupational 
information for business students. The types of activities 
I 
included units on occupations being taught in social 
studies courses, films on business subjects, and part-time 
work experience for business students. 
Mat~rial~ £nd Aids ~sed to Provide Occunational 
InfQrmatlQ!! for Busine~ Students. Many types of materials 
and aids should be used by schools to provide occupational 
information for business students. This survey attempted to 
cover only the more important types used in the guidance 
programs of the schools responding to the check list. The 
schools responding to this study were asked to report the 
aids and materials used by their school s to provide 
occupational information for business students. The 
respon ses to this question are summarized in Table XIX. 
Table XIX shows that 83 per cent of the schools 
reported the use of bulletin board displays in providing 
occupational information for business students. The fact 
that practically all of the schools responding to this 
question included bulletin board dis.plays a s an aid in 
providing occupational information for business students 
indicates that the schools are aware of their usefulness 
in an effective guidance program. 
TABLE XIX 
MATERIALS AND AIDS USED IN PROVIDING OCCUPATIONAL 
INFOlli~TION FOR BUSINESS STUDENTS 
84 
Rank Number Per Cent 
of Item Materials and Aids of Schools 
1 Bulletin board displays 128 
2 Pamphlets and magazines 113 
on occupations 
3 Vocational films 96 
4 Shelves of books on 89 
occupations in library 
5 Source material on training 68 
opportunities 
6 Occupational information file 64 
7 Classroom library on business 37 
occupations literature 
8 Follow-up studies of former 35 
students 
9 Shelves of books on occupations 1 
in guidance office 
Schools reporting one or more 
materials and aids 
Schools reporting no materials 
Total schools responding to survey 
142 
_12. 
155 
-------------------------. -------
of Schools 
83 
73 
62 
57 
44 
41 
24 
23 
1 
92 
8 
100 
Note:-~ean:number-or-materia1s-and-aids-reported per school, 
based on 155 responses: 4.1. 
Range: 0-8 
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As shown in Table XIX, magazines and pamphlets were 
used by 73 per cent of the schools to provide occupational 
information for business students. No information was 
available concerning the recency, accuracy, or extent to 
which the materials and aids were actually being used by 
business students in the schools where they are available. 
Two other effective materials and aids reported by a 
large number of the schools were as follows: vocational 
films, in 62 per cent of the schools; and shelves of books 
on occupations in the library, in 57 per cent of the 
schools. 
Less than half of the schools reported that the 
following types of materials and aids were used to provide 
occupational information for business students~ source 
material on training opportunities, occupational informa-
tion file, classroom library on business occupations 
literature, follow-up studies of former students. One 
school mentioned that shelves of books on occupations were 
available in the guidance office. 
One hundred and forty-two, or 92 per cent, of the 
schools reported that they were using one or more materials 
and aids to provide occupational information for business 
students. Thirteen, or 8 per cent, of the schools reported 
that no materials or aids were used to provide vocational 
information for their students. The number of aids and 
materials for providing occupational information reported 
....... 
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by the schools ranged from none to eight. The mean number 
of materials reported per school, based on 155 responses, 
was 4.1, revealing that most schools reporting one or more 
aids used several types in providing business students 
with occupa tional information. 
Counseling 
The minimum guidance program should make some kind of 
provision for counseling, so tha t all students can spend 
some t ime with a teacher-counselor. The counselor should 
ass ist the student in understanding his personal s trengths 
and weaknesses in order tha t wise decisions relative to 
school and a career can be made. One of the objectives of 
this study was to determine t he staff members responsible 
for counseling business students i n various counseling 
situations. The schools responding to this study were a slced 
to check the members of their staff responsible for 
cou.nseling bus i ne ss students in each of several counselLng 
s ituations in their schools. 
§!~ff Mg~g~~~ Bg~QQg~!bl~ f2£ Co~~~ligg ~~sigg~~ 
§tug~gts. The counseling data ha s been presented in Table 
XX showing the staff members responsible for counseling 
business students in small high schools of New England in 
each of several counseling situations. Table XX indicates 
the counseling situation, the staff members responsible 
for counseling in each situation , the average number of 
people responsible for counseling in each type of situation, 
and the average number of situations in which each person 
was responsible for counseling. 
The staff members reported responsible for counseling 
business education students in their vocational plans and 
the per cent of the schools reporting each member were: 
principal , 57 per cent; head of the business department, 34 
per cent; business teacher, 31 per cent; and the guidance 
counselor, 25 per cent. One or more persons were reported 
responsible for counseling business students in their 
vocational plans by 93 per cent of the schools. · The mean 
number of persons reported responsible, based on 155 
responses , was 1.5. The schools reported a r ange of none to 
four persons responsible for counseling in this situation. 
In the selection of the business curriculum, the staff 
members reported as being responsible for counseling business 
students, and the per cent of the schools reporting them 
were as follows: principal, 63 per cent; head of the business 
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department, 28 per cent; business teacher, 25 per cent; 
guidance counselor, 17 per cent. In 90 per cent of the 
schools one or more staff members were reported responsible 
for counseling business students in their selection of the 
business curriculum. The averag e number of persons 
responsible for counseling students in this situation was 
1.3. 
In counseling business students concerning the choice 
of electives, the staff members most often reported and the 
per cent of schools reporting each were: principal, 59 per 
cent; guidance counselor, 19 per cent; head of business 
de partment, 16 per cent; and the business teacher, 13 per 
cent. In 82 per cent of the schools at least one person wa s 
responsible for this type of counseling service. The 
average number of persons responsible for counseling 
students in choice of electives was 1.1. 
The staff members responsible for counseling business 
students when they fail business subjects and the per cent 
of the schools reporting each member were as follows: 
principal, 59 per cent; business teachers , 37 per cent; 
head of business department, 29 per cent; · and guidance 
counselor, 16 per cent. The mean number of persons reported 
responsible, based on 155 responses, was 1.4, indicating 
that several staff members were responsible for counseling 
students in this situation. Eighty-six per cent of the 
schools reported one or more persons responsible for 
counseling business students failing business subjects. 
Those staff members reported as being responsible for 
counseling business students in securing part-time employ-
ment and the per cent of the schools reporting each member 
were as follows: principal, 45 per cent; head of business 
department, 21 per cent; guidance counselor, 17 per cent; 
and business teacher, 14 per cent. In 71 per cent of the 
schools at least one person was responsible for this type 
of counseling service. 
In regard to placement of drop-outs, the persons 
reported as being responsible and the per cent of the 
schools reporting them were: principal, 26 per cent; 
guidance counselor, ll per cent; head of business depart-
ment, six per cent; and business teacher, five per cent. 
Only 39 per cent of the schools reported that one or more 
persons were responsible for counseling business students 
in this situation. 
The functionaries reported responsible for co~mseling 
business students relative to placement at graduation were: 
principal, 45 per cent; head of business department, 26 per 
cent; guidance counselor, 17 per cent; business teacher, 
13 per cent. The average number of persons responsible for 
graduate placement was 1.0. The schools reported a range of 
none to four persons responsible for counseling business 
students in this situation. 
In the follow-up of business education graduates the 
staff members reported as being responsible for counseling 
graduates and the per cent of the schools reporting them 
were as follows: principal, 34 per cent; guidance counselor, 
18 per cent; head of the business department, 13 per cent; 
and business teacher, 10 per cent. 
In the orientation of new· business students, the staff 
members reported as being responsible for counseling 
students and the per cent of the schools reporting each 
were as follows: business teacher, 30 per cent; head of 
business department, 22 per cent; principal, 15 per cent; 
guidance counselor, nine per cent. 
The information has been discussed and analyzed 
dealing primarily with the staff members responsible for 
counseling business students in each situation. In order to 
obtain as complete a picture as possible, the data arranged 
in Table XX could be analyzed according to the types of 
individual counseling situations in which each staff member 
was most often responsible for counseling. 
In 125, or 81 per cent of the schools, .the principal 
was responsible for counseling business students in one or 
more counseling situat'ions. In 63 per cent of the schools 
the principal was reported responsible for counseling 
students in the selection of the business curriculum. In 59 
per cent of the schools he was reported responsible for 
~------------------------.............. .... 
TABLE XX 
STAFF MEMBERS RESPONSIBLE FOR COUNSELING BUSINESS 
STUDENTS IN EACH OF SEV.ERAL COUNSELING SITUATIONS 
Situation Principal 
Business 
Depart-
ment Head 
Guidance 
Counselor 
Business 
Teacher 
No .~F%-l:·Rank* No. % Rank No. % Rank No. % Rank 
Vocational 
plans 88 57 4 
Business 
curriculum 97 63 1 
selection 
53 34 1 
44 28 3 
Choice of 91 59 2.5 25 16 7 
electives 
Failure 91 59 2.5 45 29 2 
Part-time 
employment 70 45 5.5 33 21 6 
Drop-out 
placement 41 26 8 10 ' 6 9 
Graduate 
placement 70 45 5.5 41 26 4 
Follow-up 52 34 7 20 13 8 
Orientation 
of new 23 15 9 
students 
Staff mem-
ber respon-
sible in 125 81 
one or more 
situations 
30 19 
Schools· not 
reporting 
--
Total 
schools 
responding 155 100 
Note: Mean.:A- 4.0 
34 22 5 
72 46 
155 100 
1.9 
39 25 1 48 31 2 
27 17 4.5 38 25 4 
30 19 2 20 13 6.5 
25 16 7 57 37 1 
27 17 4.5 22 14 5 
17 11 8 8 5 9 
26 17 6 20 13 6.5 
28 18 3 15 10 8 
14 9 9 47 30 3 
47 30 83 54 
108 70 72 46 
--
155 100 155 100 
1.5 1.8 
TABLE XX (CONT.) 
STAFF MEMBERS RESPONSIBLE FOR COUNSELING BUSINESS 
STUDENTS IN EACH OF SEVERAL COUNSELING SITUATIONS 
Situation 
Vocational 
plans 
Selection of 
business 
curriculum 
Choice of 
electives 
Failure 
Part...:time 
employment 
Drop-out 
placement 
Graduate 
placement 
F'ollow-up 
Orientation 
of new 
students 
One or More 
Persons 
Responsible 
No. % Rank 
144 93 1 
140 90 2 
127 82 4 
134 86 3 
110 '71 5 
61 39 9 
97 63 6 
8'7 56 8 
93 60 '7 
No Person Mean 
Responsible 
No. % Rank 
11 '7 9 
15 10 9 
28 18 6 
21 14 7 
45 29 5 
94 61 1 
59 37 4 
68 44 2 
62 40 3 
1.5 
1.3 
1.1 
1.4 
1.0 
.5 
1.0 
.7 
.8 
92 
Range 
0-4 
0-3 
0-3 
0-3 
0-3 
0-3 
0-4 
0-3 
0-3 
-::- In this table, "No. 11 refers to number of schools; 11%, 11 to 
per cent of schools; and "Rank," to rank of item. 
-::- In this table, "Mean 11 refers to the number of situations 
person is responsible for, based on 155 responses. 
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counseling students in regard to failure in business 
subjects and in 59 per cent he was also responsible for 
counseling student s in their choice of electives. The 
principal was reported responsible for assisting business 
students in their vocational plans by 57 per cent of the 
schools. The mean number of situations for which the 
principal was reported responsible, based on 155 respons es, 
was 4.0. The principal was reported responsible for 
counseling students in none to nine counseling situations. 
The business teac her was reported as being respon sible 
for counseling students in a t leas t one counseling situation 
by 54 per cent of the schools. In 37 per cent of the 
schools the business teacher counseled students f a iling 
business subjects, in 31 per cent he · assisted students with 
their voc ational plans. The busin ess teac her was reported 
responsible for orienta tion of new business students by 30 
per cent of the schools; In 25 per cent of the schools his 
counseling duties included assisting students in their 
selection of the business curriculum. 
In 46 per cent of the schools, the head of the 
business department was respon sible in one or more 
counseling situations. In only 34 per cent of the schools 
the head of the bpsiness department wa s responsible for 
counseling business students in their voc a tional plans. 
In 29 per cent of the s chools he was responsible for 
counseling students who failed business subjects. In 28 per 
cent of the schools the head of the business department was 
reported responsible for assi sting students in the 
selection of the business curriculum. He was reported 
responsible for counseling students in graduate placement 
by 26 per cent of the schools. 
In 70 per cent of the schools the guidance counselor 
was not responsible for counseling business students in any 
counseling situation. This high per cent refle·cts the fact 
that very few of the schools included in this study had 
full-time or part-time guidance counselors. Twenty-five per 
cent of the schools reported that the guidance director 
counseled business students regarding their vocational 
plans. In 19 per cent of the schools he assisted students in 
their choice of electives, in 18 per cent he counseled 
graduates through follow-ups. The guidance director 
counseled students in the selection of the business 
curriculum in 17 per cent of the schools, and part-time 
employment of business students in 17 per cent of the 
schools. 
Placement Services 
One of the major objectives of vocational guidance for 
business students should be to assist drop-outs and 
·95· · 
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graduates to locate suitable employment. In the small high 
schools, placement should be the function of the principal 
or a competent teacher delegated to do the work. All 
schools regardless of size should assist their students to 
obtain work in line with their interests, abilit i es , and 
aptitudes. The dut ies of the placement service should 
include obtaining news of job openings, sel ecting c ompetent 
students to fill the jobs , and ass isting the students in 
approaching employers. 
This investigation was also conducted to discover the 
persons or agencies respons ible for providing placement 
services for business students, a.nd the pl.s.cement services 
which were available for business students. 
£gr~2TI~ Q~ Agg~~1g§ ~garggg ~iib ih~ Re§~QTI£1Q11i1~ 
of f1~~g~~nt of Bu§igg££ S!~deg!£· The schools were asked 
to check the persons or agencies in charge of pl a cement of 
business students. Seventy- f i ve per cent of the schools 
reported thBt one or more per sons were respons ible for 
placement of business students. Twenty-five per cent of the 
schools failed to e.nswer this question. The persons or 
agencies charged with the responsibility of pl acing 
business students are summarized in Table XXI . 
As shown in 'l'able Y.XI, 63 per cent of the schools 
reported that the pri ncipal was the person most frequently 
responsible for placement of business students. The next 
most frequently checked person was the head of the 
business department. Thirty-nine per cent of the schools 
reported that the head of the business department was 
responsible for placement of business studen~s. 
TABLE YJCI 
PERSONS OR AGENCIES IN CHARGE OF THE PLACEMENT 
OF BUSINESS STUDENTS 
96 
------------------------------------------------------------
- - - - - - - - - - -
Rank 
of Item Person or Agency 
----------
1 Principal 
2 Head of business department 
3 State Employment Service 
4 Guidance counselor 
5 Business teacher 
Schools reporting one or more 
persons or agencies responsible 
for placement 
Schools reporting no person or 
agency responsible for 
placement 
Total schools responding to survey 
Number 
of Schools 
97 
60 
34 
33 
28 
116 
_.22 
155 
Per Cent 
of Schools 
6.3 
.39 
22 
21 
18 
75 
~ 
100 
----------------------
Note: Mean number of persons or agencies responsible for 
placement per school, based on 155 responses: 1.6. 
Range: 0-4 
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Those persons or agencies checked least often a s being 
responsible for placement of business students and the per 
cent of the schools checking each were as follows: the 
State Employment Service, 22 per cent; guidance counselor, 
21 per cent; and the business teacher, 18 per cent. 
The mean number of persons responsible for placement 
per school was 1.6, indicating that the principal and one 
other person or agency were primarily responsible for the 
placement of business students. The schools reported that 
none to four persons or agencies were responsible for 
placement services. The fact that only 18 per cent of the 
business teachers were reported responsible for pl acement 
of business students implies that they assumed very little 
responsibility in placement. 
Placement Services Available for Business Students. ~~=· -------- --------- --- -------- --------
Table XXII shows that the placement services available to 
business students were divided into six groups. Sixty-five 
per cent of the schools reported that they were providing 
at least one type of placement service for their business 
students. Over one- third, or 35 per cent, of the schools 
reported that placement services were not available for 
business students. 
As reported in Table XXII, the mean number of place-
ment services reported per school, based on 155 responses, 
wa s 2.2. The range was none to five. 
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TABLE XXII 
PLACEMENT SERVICES AVAILABLE FOR BUSINESS STUDENTS 
Rank 
of Item Placement Service 
1 Placement of students 
graduating in full-time 
employment 
2 Placement of students in 
part-time employment 
3 Placement of students for 
the summer 
4 Placement of former 
graduates 
5 Placement of students 
withdrawing 
6 Individual counseling 
only 
Schools reporting one or more 
placement services 
Schools reporting no placement 
services 
Total schools responding 
to survey 
Number Per Cent 
of Schools of Schools 
85 55 
84 54 
65 42 
52 35 
28 18 
2 1 · 
100 65 
155 100 
Note: Mean number of services reported per school, based on 
155 responses: 2.2. 
Range: 0-5 
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As shown in Table XXII, the t wo most common types of 
placement services available for business students and the 
per cent of t he schools reporting each type were as 
follows: pla cement of students graduating in full-time 
employment, 55 per cent; and pla cement of students in part-
time employment, 54 per cent. The se were the only types of 
placement services to be reported by more than 50 per cent 
of the schools. 
Other types of placement services available for 
business students and the per cent of the schools reporting 
each were: placement of students for the summer, 42 per 
cent; pl a cement of former gradua tes, 35 per cent; and 
pla cement of students withdrawing , 18 per cent. One per 
cent of the schools stated that pla cement was practiced 
through the use of individual counseling of students for 
certain types of jobs. 
The results of the survey show that placement services 
were available for students graduating in full-time employ-
ment and for part-time employment in about one-half of the 
schools. Eighteen per cent of the schools reported that 
students dropping out of school were placed on jobs. Several 
of these schools reported tha t drop-outs were usually 
discouraged unless the student had employment or would 
profit by the move. The most disappointing finding was that 
35 per cent of the schools reported that placement services 
were not available for business students. 
' 1.00 
Bu3i~~§~ 2i~deg!§· The procedures used for making foll ow-
up studies of bus i ness studen ts have been summar i zed i n 
Tabl e XXIII. I n the l as t anal y s i s , the schools using these 
methods should formulat e t hei r own objectives and t _e 
questi ons asked should be r el a ted to the n eeds of the 
s chool conducting the follow-up . To obtain the procedures 
pre s ented i n Table XXIII, the schools were a sked to check 
t he methods used by their school i n conduct i ng follo VI.r- up 
stud i e s of bus i nes s students. 
As sh..own in Table XXI II, 56 per cent of the schools 
reported t he use of one or mor e methods i n conducting 
follow-up studi es of business student s . Only 34 er cent 
of t he s chools reported t hat the duties performed by those 
respons ibl e for gui dance incl uded con .ucting follow-up 
studies of busi ne ss students. Tl1...e slight difference i n· these 
t wo percentages may have been caused by t he compr ehensive 
li st of methods i ncluded i n the checl{ list , which included 
both f ormal and casu al methods us ed in conducting a follow-
up . 
The most f requent ly men tioned proc edui·e used to conduct 
foll o·w-up studi es of business s tudents wa s by pers onal 
interview. In 35 per cent of the schools thi s meth od was 
used , i ndicating t hat in t he small s chools per sonal 
contact with gr adua tes was ea sier and more effective t han 
other methods. 
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TABLE XXIII 
METHODS USED IN CON DUCTING FOLLOW-UP STUDIES 
Rank Number 
of Item Method of Schools 
1 Personal interview 55 
2 Questionnaire to graduate 43 
3 Telephone 22 
4 Letter 20 
5 Questionnaire to employer 18 
6 Postal card 16 
Other 
Schools reporting one or more 
methods used in follow-up studies 
Schools reporting no follow-up 
service 
Total schools r esponding to survey 
8 
87 
68 
155 
Per Cent 
of Schools 
35 
28 
14 
13 
12 
10 
5 
56 
100 
Note: Mean number of services report ed per school, ba ses 
on 155 responses: 1.2. Range: 0-6 
The next most frequently mentioned procedure used by 
the schools to conduct follow-up studies was through the 
use of questionnaires to business graduates. Twenty-eight 
per cent of the schools reported the use of this procedure. 
The method requires both time, funds, and clerical 
assistance which are not readily available in the small 
school. 
Several other procedures used in follow-up studies of 
~oston U~''ersjty 
iebool ot" fuauca~io~ 
- - -. Li brsrv 
business students and the per cent of the schools using 
each were as follows: telephone, 14 per cent; letter, 13 
per cent; questionnaire to employer, 12 per cent; and 
postal card, 10 per cent. 
About five per cent of t he sch ools volunteered 
procedures used by their schools not included in the check 
list or table, t hey were: per sonal interview with employer, 
letter to employer, interview with f amily, yearly reunion 
of business graduates, secretaries of graduation cla ss 
report, and ca sual interviews. 
As indicated in Table XXIII, 44 per cent of the schools 
reported that no follow-up studies were conducted by their 
schools. The mean number of procedures reported per school, 
based on 147 responses, wa s 1.2. The number of procedures 
ranged from none to six. The figures showed that the 
schools conducting follow-up studies of business students 
used approximately t wo methods. 
Receng_y of ~olJ:QW-UQ §!:!:!sli~ Qf ]2g~iges§. Graduates. 
Forty-three per cent of the schools reported that follow-up 
studies of business students were conducted by their schools 
at least once during the past six ye ars. Fifty-seven per 
cent of the schools reported that no follow-up studies 
h ave been conducted since they entered t h e school system. 
The recency of follow-up studies of business students in 
the schools repor ting to this study have been summarized in 
Table XXIV. 
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TABLE XXIV 
RECENCY OF FOLLOW-UP STUDIES OF GRADUATES 
----------------------------------------------.-.-
Number Per Cent 
Year of Schools of Schools 
------
1951 14 9 
1950 34 22 
1949 12 8 
1948 3 2 
1947 3 2 
1946 4 3 
1945 2 1 
--------
Schools reporting 
follow-up studies 66 43 
Schools reporting no 
follow-up studies m 21. 
Total schools 
responding to survey 155 100 
As shown in Table XXIV, 22 per cent of the schools 
reported that follow-up studies were conducted in 1950 . 
In nine per cent of the school s , follow-up s t udies were 
conducted or in t he process of being conduct ed in 1951. 
Eight per cent of the schools r eported tbat follow-up 
studies were conducted in 1949• Other schools reporting 
follow-up studie s and t he per cent of the schools report-
ing them were as follows: 1948, t wo per cent; 1947, two 
per cent; 1946, three per cent; 194 5, one per cent. 
:l04 
Several respondents reported that their staff was new 
and that they had no knowledge of follow-up studies ever 
being made by their school. One school reported that a 
follow- up study should be conducted in their school. One 
school sta ted that a follow-up study was desirable but 
that a crowded schedule prevented assigning anyone from 
their staff to conduct the study. 
Impediments to Providing Better Guidance for 
Business Students in the Small High Schools 
of New Engl and 
The writer read a wide selection of books, literature, 
and research papers on guidance to discover the problems 
stated by leaders in the field of guidance, which impede 
the providing of better guidance services for business 
students in the small high schools. Those problems consid-
ered most important were listed in the check list. The 
recipients selected for the study were asked to check the 
problems pertinent to their schools. The impediments to 
providing better vocational guidance for business students 
reported by the small schools in New England are presented 
in Table XXV. 
As shown in Table XXV, 95 per cent of the schools 
reported that there were many obstacles in providing better 
g'uidance services for business students. Only five per 
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~ent of the schools responding to the study failed to 
answer this question. The mean number of impediments 
reported per school; based on 155 responses, was 4.7, 
indicating that the small high schools in New England have 
many problems which impede effective guidance for their 
students. The range of the problems was none to fourteen. 
The most frequently mentioned problem reported by 74 
per cent of the schools was the fact that business teachers 
were too busy for guidance duties. Tne schools reported that 
in 94 per cent of the schools the business teacher 
performed one or more guidance activities to provide 
vocational guidance for business students. These figures 
imply that, even though pressed for time, the business 
teachers attempt to provide a variety of services for 
business students. 
One interesting problem reported by 57 per cent of the 
schools was that teachers need experience in voc ational 
guidance. Several other important problems and the per cent 
of schools reporting them were as follows: inadequate 
follow-up program, 45 per cent; insufficient funds, 43 per 
cent; lack of experienced and trained guidance director, 38 
per cent; policy of admitting all students to busi.ness 
courses, 36 per cent; policy of admitting all students to 
business courses, 36 per cent; lack of office space .for 
counseling, 34 per cent; a limited voc ational business 
curriculum, 30 per cent. 
TABLE XXV 
I~WEDIMENTS TO PROVIDING BETTER GUIDANCE 
SERVICES TO BUSINESS STUDENTS 
-----------------------------------------------------------------------~-------------------~-·-------
Rank 
of Item Impediments 
Number Per Cent 
of Schools of Schools 
---·------------------------·---------·--~-------
1 
2 
3 
4 
5 
6 
7 
8 
9 
10 
11 
12 
13 
14 
Business teachers too busy 
for guidance duties 
Teachers need experience in 
vocational guidance 
Inadequa te follow-up progr am 
Insufficient funds 
Lack of experienced and 
trained guidance director 
Policy of admitting all 
students to business courses 
Lack of of fice space for 
counseling 
A limited voc ational business 
curriculum 
Parents insistence on 
vocations of their children 
Lack of guidance testing 
program 
Inadequate records upon 
which to base counseling 
Lack of co- ordination of 
guidance services 
Community not responsible to 
vocational guidan ce progr am 
Student drop-outs 
Other 
114 
88 
69 
67 
59 
56 
53 
46 
45 
44 
28 
20 
19 
18 
9 
74 
57 
45 
43 
38 
36 
34 
30 
29 
28 
18 
13 
12 
12 
6 
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TABLE XXV (CON'T) 
Number Per Cent 
Schools reporting obstacles 
Schools not responding to question 
Total schools responding to survey 
of Schools of Schools 
147 
~ 
155 . 
95 
....2. 
100 
Note: Mean number of impediments reported per school, based 
on 155 responses: 4.7. 
Range: 0-14 
Other important problems and the per cent of schools 
reporting the~ were: parents' insistence on vocations of 
their children, 29 per cent; lack of guidance testing 
program, 28 per cent; inadequate records upon which to base 
counseling , 18 per cent; l a ck of co-ordina tion of guidance 
services, 13 per cent; community not responsive to 
vocational guidance program, 12 per cent; and student drop-
outs, 12 per cent. 
Problems reported by the schools but not included in 
the check list were: pupils'records not easily available, 
lack of business ma chines, community emphasis on college 
preparation, time, no time allotted for guidance activities, 
limited time given to guidance director. 
Vo~~~iona! GuidggQ~ ig Bu~iness Education. In order to 
reveal other ways and mean s for improving vocational 
guidance in the small high schools of New England, the 
respondents were asked to s t ate specific methods that 
108 
would improve vocational guidance in business education in 
their schools. The comments of the respondents answering 
this question are summarized as follows: 
1. The high schools should secure an experienced and 
well-trained guidance director on a full-time 
basis to initia te an effective guidance program. 
2. The teaching load of the teachers, principals, and 
guidance directors should be lightened to give 
them more time for guidance work. 
3. The high schools should expand the present staff, 
obtain better leadership, and experienced teachers 
to coordinate t he guidance program. 
4· The high schools should provide an adequate testing 
program to screen students regist ering for 
business subjects. 
5. The high schools should develop more effective 
placement services and conduct more follow-up 
studies of business students. 
6. The high schools should invite the community, 
parents, and local business men to participate in 
the business education program. 
7. The high schools should provide more training and 
experience for business students through the use of 
business machines. 
8. The high schools should organize and develop a 
work-experience program for business students. 
9. The high schools should provide their students 
with a better school plant and more space for 
guidance facilities. 
lOS 
10. The high schools should provide business students 
with more occupational information. 
Several of the more significant comments of the 
respondents have been included to indicate guidance condi-
tions in the small high schools responding to this study. 
"We have no organized voca tional guidance program. 
Our training of vocations are given in the General 
Business Training Class in the ninth grade. The 
business students are not screened with the -result of 
failures and drop-outs in the business program." 
"Our school needs a complete guidance program. At 
the present time no guidance is carried on with the 
exception of what little we can do as individuals." 
"Since vocational guidance is practically unheard 
of in this school, a guidan ce program would certainly 
be a great improvement." 
"The enrollment in our school is small and the 
students are well known to all teachers and the 
principal. Guidance is done on a personal contact 
basis." 
"This is a small high school so that teachers know 
backgrounds, abilities, and interests of pupils. There 
is no industry in the town or nearby communities, and 
very few opportunities in business. Business subjects 
are taught mainly on the personal-use. basis rather 
than voc a tional•" 
"Present methods may always be improved. We feel 
that we are strong in this department, because of a 
very capable experienced business department head as 
well as a guidance director. We cannot supply the 
demand for our pupils in nearby banks and insurance 
offices." 
uo 
Imlrr.QVement.§. ,tQ Q§. ,Insti:t_~_ted J2;y .tb& Sch_Q.Qb§. to 
£~!gg ~~tt~r YQQ£1ion~1 Quig~ng§. ~~£~!~~§. fo£ ~usiness 
~t~gents. The study and evalua tion of the high schools' 
vocational guidance programs will be a long and continu-
ous process. A great service can be given our high school 
youth by providing them with a const antly improving guidance 
program. Many of the schools responding to this survey 
recognized that improvements should be made in their 
guidance services. A study of the improvements anticipated 
by these schools within the nex t few years reveals tha t the 
kinds and types are varied. The improvements to be insti-
tuted by the schools responding to this inquiry may be 
summarized in the following manner: 
1. Many of the high schools expect to employ an 
experienced teacher or guidance director, on a 
full-time or part-time basis, to conduct their 
guidance program. 
2. The high schools intend to reorg anize, expand, and 
make more effective use of tests and test records 
in their vocational guidance pr ogr am. 
· 3. Sever al of the high schools st ated the. t they 
expected to conduct more follow-up studies of 
business students. 
4· To mal~e t heir guidance services more effective 
several schools reported tha t they expected to 
coordinate and integra te present guidance s ervices. 
tl1. 
5. The high schools intend to revise the present 
business CLITriculum to include additional business 
subjects for their students. 
6. The high schools also intend to develop more 
effective placement services for business students. 
7. The schools expect to improve their present 
guidru1ce services for business students by 
competent use of and improvement of cumulati:ve 
records. 
8. The high schools reported that improvement of 
guidance services would be secured by improved 
counseling techniques by experienced personnel. 
9. A few schools stated tha t they expected to improve 
vocational guidance by obtaining additional 
business machines and office equipment for use 
by business students. 
10. The high schools also sta ted that they intended to 
organize and incorporate a guidance program in 
their school for business students. 
11. The high schools expect ed to join regional or 
district schools and they believe that this move 
would result in better guidance facilities for 
business students. 
12. The schools intend to improve present vocational 
guidance by screening students with the interest, 
ability, and aptitude to profit from business 
subjects. 
:11.2 
The succeeding chapters will summari ze the ma jor 
findings of this study, •Nhich was concerned with the extent 
of the vocational guidance services provided for business 
students in the small public high schools tlrroughout New 
England. 1m attempt will be made to sta te the conclusions 
re ached and possible recommendations. 
CHAPTER V 
SUMMARY AND CONCLUSIONS 
The purpose of' thi·s study was to determine the extent 
of' vocational guidance services which are provided for 
business education students in the small high schools 
throughout New England. Specifical ly, 253 public secondary 
schools were sent check list forms and a let t er of t rans-
mittal requesting that the principal, guidance director, 
or the business teacher fill out and return the check list. 
The total included in this study were: Connecticu t, 19 
schools; Maine, 33 schools; Massachusetts, 49 schools; 
New Hampshire, 32 schools; Rhode Island, two schools; and 
Vermont, 20 schools. 
In conducting this survey six ob jectives were f'orm--
ulated and f'ollowed: 
1. To determine the types of vocational guidance 
services which are provided for business students in 
the public secondary schools of New England located 
in connnunities of under five thousand inhabitants 
2. To discover the activities of' high school 
staff members in regard to vocational guidance for 
business students 
3. To discover the methods and proc edures 
f ol l owe d to make vocational guidance available f'or 
business students in the small public high schools 
4. To determine the procedures used in counsel-
ing, placement, .•and follo w-up of business students in 
the small publ~c high schools 
5. 'fo disclose the probl ems which i mp13de the 
providing of better vocational guidance services f'or 
business students in t h e small public high schools 
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6. To make recommendations based on the findings 
of this survey for the improvement of vocational 
guidance for business students in the small public 
high schools 
The findings of this study were based on an analysis 
of the actual practices as reported by the persons 
responding to the survey. The most important finding 
concerning the vocational guidance services provided for 
business students in communities with fewer than 5,000 
inhabitants are presented here in summary form. 
Organization of the Guidance Services 
1. Fifty-four per cent of the high schools offering 
business education and located in New En gland communities 
of fewer than 5,000 inhabitants reported that no organized 
guidance pro gram existed in their schools, 40 per cent 
reported the existence of an organized guidance pro gram, 
and 6 per cent of the schools did not answer the que stion. 
The findin gs indicate that a need for better guidance 
exists in approximately 50 per cent of the small high 
schools. 
2. The findings indicate that as the size of the 
high school enrollment increases the greater the proba-
bility of an organized guidance pro gram, and conversely, 
a decreasing school enrollment reduces the probability of 
an organized guidance program. 
3. Ninety-seven per cent of the respondents to the 
questionnaire reported that at least one staff member was 
responsible for vocational guidance of business students. 
The number of staff members responsible for vocational 
guidance per school ranged from none to four, and the mean 
number of staff members responsible per school was two. 
4. The results indicate that providing vocational 
guidance for business students was the responsibility of 
the principal in 69 per cent cf the schools. Forty-three 
per cent of the schools reported the business teacher 
responsible for guidance of business students. The head of 
the business department was reported responsible in 35 per 
cent of the schools reporting. Only 28 per cent of the 
schools reported that a guidance counselor was responsible 
for vocational guidance of business students. In most 
cases the guidance counselor devoted part of each day to 
teaching and part to guidance. 
5. The following replies were included in regard to 
the question of the duties performed by those responsible 
for guidance of business education students: occupational 
information, conducting individual conferences, assisting 
with placement, and keeping the students' cumulative 
records up to date. 
6. Ninety-five per cent of the schools reported that 
those responsible for ~tidance of business students 
performed at least one function in the guidance program. 
The number of duties of those responsible for guidance 
of business students ranged from none to nine, and the 
mean number of duties performed per school was 5.5. 
Practices in Selecting and Guiding Business 
Students into the Vocational Business Subjects 
1. The vocational business subjects which were most 
frequently offered business students were: typewriting I, 
shorthand I, bookkeeping I, typewriting II, and shorthand 
II. Over 70 per cent of the high schools reported that no 
social business subjects were offered. The figures 
indicate that the schools reporting to this study limited 
their vocational offerings to bookkeeping and stenography. 
2. Eighty-one per cent of the schools reported that 
at least one activity was followed in admitting students 
to the business department, indicating that selection of 
business students was practiced by the majority of the 
schools. 
3. The results of the study ·.showe .fihat the most 
common activities followed in admitting students to the 
business department were counseling students contemplating 
the business curriculum and referring students to sources 
of occupational information. 
I 
4. The students' own choice of a subject was the 
criterion used to direct students in the selection of 
vocational business subjects. Eighty-three per cent of the 
schools reported this method. Fifty-six per cent reported 
that the student's previous scholastic record was an 
important factor in guiding students in the selectdon of 
business subjects. 
5. Students were permitted to repeat subjects failed 
in 68 per cent of the schools. In 55 per cent of the 
schools the business students were permitted to select 
another subject in place of the one failed. 
Measurement and Analysis of Pupils 
1. Tests were used to assist the staff members in 
providing vocational guidance for business students in 
78 per cent of the schools. Only 18 per cent of the 
schools reported that tests were not used as an aid in 
their vocational guidance pro gram. The mean number of 
tests used per school was 3.4, and the number of tests 
used per school ranged from none to eight. 
2. The most frequently mentioned type of test was 
the group intelligence test reported by 69 per cent of 
the schools. In 54 per cent of the schools achievement 
tests were reported used in their vocational guidance 
program. The third ranking type of test reported by 52 
per cent of the schools was the interest test. 
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3. Eighty-one per cent of the schools kept a 
cumulative record for each business student. Twelve per 
cent of the schools reported that they did not maintain 
· cumulative records, and seven per cent failed to report a 
cumulative record. 
4. The types of information maintained in cumulative 
form for business students and the per cent of the schools 
reporting them were: scholastic records, 79 per cent; 
intelligence test results, 79 per cent; and person~l 
information, 74 ,per cent. 
Occupational Information 
1. In 79 per cent of the schools the business 
teacher assisted students in developing proper work 
attitudes. The business teacher cooperated with the guid-
ance director in 63 per cent of the schools. The business 
teacher assisted students with their choice of the 
busine ss curriculum in 63 per cent of the schools. 
2. Eighty-two per cent of the schools reported that 
training in proper work habits was one type of occupa-
tional instruction given to students in business training 
classes. Training in applying for and securing employment 
was reported by 77 per cent of the schools. Skill 
necessary so that students can wo ~k as a beginner was 
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reported by 71 per cent of the schools. Seventy per cent 
of the schools supplied students with information concern-
ing local occupations. 
3. The data indicate that 56 per cent of the schools 
provided occupational information for business students 
through the use of visiting business speakers. In 45 per 
cent of the schools the students were taken on vocational 
excursions. Assembly programs were used by 43 per cent of 
the schools to provide occupational information for 
business students. 
4. Eighty-three per cent of the schools reported the 
use of bulletin board displays in providing occupational 
information for business students. Seventy-three per cent 
of the schools reported the use of magazines and pamphlets 
to provide students with occupational information. 
Counseling 
1. The principal was the staff member primarily 
responsible for counseling students in their vocational 
plans, selection of the business curriculum, choice of 
electives, failure in business subjects, securing part-
time employment, . drop-outs, and follow-up. 
2. The business teacher was the staff member 
primarily responsible for counseling and orientation of 
new business students. 
Placement Services 
1. In 63 per cent of the schools the principal was 
primarily responsible for placement of business students. 
Only thirty-nine per cent of the schools reported the head 
of the business department responsible for placement of 
business students, 22 per cent reported the State 
Employment Service responsible, 21 per cent reported the 
guidance counselor, and 18 per cent the business teacher. 
2. Placement services available for business 
students and the per cent of the schools providing them 
were: full-time employment, 55 per cent; part-time 
emplo~nent, 54 per cent; smmner placement, 42 per cent; 
placement of former graduates, 35 per cent; and placement 
of students with-drawing, 18 per cent. Only 65 per cent of 
the schools reported that placement services were avail-
able for business students. 
3. The mean number of placement services reported 
per school was 2.2, and the schools reported a range of 
none to five placement services available for business 
students. 
Follow-up Studies 
1. The most frequen tly mentioned procedure used to 
conduct a follow-up study of business students was by 
personal interview, 35 per cent of the schools reported 
this method. The next most frequently mentioned method 
of making a follow-up study was by sending a questionnaire 
to graduates. Twenty-eight per cent of the schools 
repor t ed this method. 
2. Forty-three per cent of the schools reported that 
follow-up studies of business students were conducted by 
their schools at least once during the past s ix years. 
Fifty-seven per cent of the schools reported that no 
follow-up studies of business students have be n·~ conducted. 
Impediments to Providing Bet te r 
Guidance Services to Business Students 
1. Ninety-five per cent of t he schoo ls reported 
obstacles in providing better guidance ·services for 
busines s s tudents . The mean number of impediments report-
ed per school was 4.7, and t he r ange of the problems was 
from none to fourteen. These findings indicate that the 
schools had many different kinds of problems impeding the 
providing of better guidance for business students. 
2. The results indicate that in 74 per cent of the 
schools business teachers were too busy for guidance 
duties. In 57 per cent of the schools the respondents 
reported that the business teachers needed experience in 
vocational guidance to i mprove the guidance pro gram. 
Forty-five per cent of the schools had inadequate follow-
. 
• . 
up studies, and 43 per cent of the schools reported that 
they did not have the ne ces sa:r'y funds to carry on a 
guidance program in their school. 
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CHAP'TER VI 
RECOMMENDATIONS FOR IMPROVING GUIDANCE 
SERVICES IN THE SMALL HIGH SCHOO LS 
A careful examination of the findings of this study 
reveals that the small high schools in New England need 
to make the following improvements in order to provide 
adequate vocational guidance for business students. 
1. Small high schools which have vocational 
pro grams should institute an organized vocational 
guidance program to provide for the vocational needs of 
their students. 
2. The schools should organize a central guidance 
bureau on a state or regional basis to serve a large 
number of small high schools. 
3. Each member of the faculty in each school should 
be charged with a definite responsibility in the guidance 
pro gram. 
4. Parents, employees, business organizations, and 
placement agencies within the school and community should 
be utilized for the accomplishment of the guidance 
function. 
5. A part-time counselor should be available in the 
small high schools tq provide more counseling for business 
students. 
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6. More time should be given to the business 
teacher for in-service training and vocational guidance 
of business students. 
7. The small high schools should institute the 
policy of admitting to vocational business sub j ects only 
thos e students who have an aptitude for, an interest in, 
and the ability to profit from such t r aining. 
8. The schools should provide more placement 
services to drop-out student s as well as to graduates. 
9. The findings of this study indicate that the 
small hi~~ schools should investigate the possibility 
of setting up a placement service for busine ss graduates. 
10. More follow-up studies of the graduates should 
be conduct ed by the small high schools in New England 
for the purposes of improving the vocational curriculum 
and guidance services. 
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APPENDIX A 
LETTER OF TRANSMITTAL 
a 
Dear Sir: 
BOSTON UNIVERSITY 
SCHOOL OF EDUCATION 
332 BAY STATE ROAD 
BOSTON 1!5, MASSACHUSETTS 
April 6, 1951 
Under the direction of Professor Lester I. Slu der 
of Boston University, I am conducting a study .of the 
vocational guidance services provided for business 
education students in the public high schools :ln New 
England, located in conwunities of under 5,000 
inhabitants. I feel sure that you, a s a person 
interested in . the business education field, will be 
willing to help us find out how the small public 
secondary · schools are handling their counsel ing, 
p lacement, and follow-up problems. 
Only through a careful study of the practice s and 
pro cedures now used in guidance can we hope to work 
effectively in improving them i n the future. This study 
will p rovide valuable ' guidance information to the 
part icipating schools. 
The enclosed che ck list has been arranged for easy 
checki ng and will r>e quire only a few minutes to complete 
by the principal, guidan ce director, or business 
teacher in your school. If some of the practices 
mentioned in the inquiry . fo r m are not now being carried · 
on in your school, please do not hesitate to answer, as 
t hi s information will be valuable to the report. Your 
reply will be kept strictly confidential and will 
appear in tabulated form only. 
Wi l l you please complete the enclosed chec k l ist, 
slip it into the enclosed self-addressed, stamped 
envelope, and return it to me promptly. I shall 
certainly appreciate your co-operation and shall be 
glad to send you a copy of the final report if you 
would like it. 
Sincerely yours, 
Herbert C. Arico 
Enclosures (2) 
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APPENDIX B 
FOLLOW-UP LETTER 
1_31. 
Dear Sir: 
BOSTON UNIVERSITY 
SCHOOL OF EDUCATION 
332 BAY STATE ROAD 
BOSTON 15, MASSACHUSETTS 
May 3, 1951 
On April 9, I forwarded a check list to you 
requesting information concerning vocational 
guidance practices for business students. Upon 
examining the returns, I found that I had not 
received a reply from your school. 
I realize that your official duties may have 
prevented your completing and returning the check 
list. Therefore, I am extending the period for 
completion of this survey in order that guidance 
information from your school may be incorporated 
in this study. 
The major purpose of this study is to 
disclose the present status of vocational guidance 
for business students as practiced by the small 
public secondary schools throughout New England 
and on the basis of the findings to make 
recommendations for the improvement of the guidan ce 
services. 
I shall be grateful for your time and 
cooperation in making this study a success. 
Very truly yours, 
Herbert C. Arico 
132 
APPENDIX C 
FOLLOW-UP POSTAL CARD 
:l33 
May 11, 1951 
Dear Sir: 
A short time ago I sent you a check 
list concerning vocational guidance practices 
for business education students in the smaller 
public high schools in New England. 
Upon tabulating the returns, I find that 
I have not as yet received a reply from your 
school. 
I would appreciate it very much if you 
would complete the check list and return it 
to me before May 20, 1951. 
Very truly yours, 
Herbert C. Arico 
APPENDIX D 
CHECK LIST 
1 35 
-Na~o of Sc~ool: State~ 
- -- ------------------- -- ------------
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---- -
. --------·------- -------- ~·-- -~ ·---·------------·-----
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--------------------------
-----. -----------------
1 2 . Pl onsc ch ::; c lc the .:;_ru::c s ll s t cd b ,; l ow in 1v: j:1 t.b. ins tru ct i on is e;ivon 
t o the business stucl;)nts in your rc,r~ul J_:~ c -.. ··.ss . 
Inforr,lution c bout nll t ypos of irl"l. L.n.1 businoss su bj e; cts 
Inf'or:no. tion conc ornins loc ::c l occ:·..l -. ::.-,o. 'i_cJ nG 
--D . 
--E . 
'l'r::l.inin.g in c.ppl~;in [': for <..'.nd s c ct:· j_·-,~~ cmp l oyrn .:;nt 
I nfo r m:.. tion ;:-,bout prono ti o1.1.n l opp:.n:·, ··_,J.nitiJ s i n bus i n u ss "· 
P0rsonc:. lity tr~ ininc 
--F . ~-;_:_; thods of s o l f - :..1.n<.:. l ysi s 
--G. Tr c :Lning in ;.Jropcr '.JOY'l( h .::,bi t s 
--j] . Sourc .:::: s o f inform~-· tion on oc C.c.l;JO. tions 
--I . An~lysis of occupet tionc. l f::Lol ds 
--J , .s:.~il l n -.:; c .') ss::.1. ry so th2 t stl.l_d ,:mt cun worl~ 
.. ~ . · OccuPrttlon .. ::t l infor1n.:2. tion tl1.rotJ..~h r i; J.:.;_ t ~:.;c1 
a s a b o i3inn0 r 
s cl1ool subj e cts 
-----L . Othor------------------------------------------------------------------
i39 
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13 . Plea s e chc cl{ tho t -y',Jes of a ctivi tie s in your school tha t provide 
oc cu~occ tiom.', l infornm tion for bus inc s s students. 
J. Ca r e er day A. 3o~e-room a ctiviti e s 
---B . Occunutions cours e ~ . Oc cup~tional ~roup 
--C. Occu:J c:>. tiona l as s o:nbly 
D. 
--"' 
.J o 
---F. 
-;J ro :::;rams 
Dro.mc. ti Z;J. t ion 
Ihbo.. t ")S --- r ,,, 
Dusinc ss club fo r s tud ents--C. 
Visi tin(\ buoin Js s spoal·:ers--
I•'orm8.l l ec ture on 
confc r cnc3s and pane l s 
Local surv eys of business 
Vocation~ l c ~cursions 
Vocat i onal co n f e r enc e s 
Vo co..tionu l ~ onfnr o nc c s 
--,., 
·.T • 
.~l • 
occu~ations by instructor P. 
I. Group r e ports b:r students ==:,)_. 
conducted by loc a l 
busine s s organizations 
Ex~Jloratory c ourses 
Other 
14. Pl e as e chock the aids and ~utcrio..ls used to provide occupational 
infonna tion fo r business students. 
A. Bull e tin bo a r d d ispl a ys 
--B . Sourc e m;J.t ori u l on tro. inirvs opportu ni tic s 
--C. Sh elv es o f b ooks on occ<xp u, icr: . .s in library 
--D. Cl a ssroom 1 1 b r o.. ry on bu :.: 5_n ;3 :: ~-: ".cupa tions li t o r a ture 
:s . Pamphlets and rr12. '~azi n o s 0 n (JC.Ci.lpa t i ons 
--I"''. Oc cup,J. tiona l informa t ior: f .:.. l G 
--G. Voc o. t i ono.l films 
11 . l''ollov.r - up s t udies of forme r students 
--I . Othe r 
------------------------------------------------------------------
15 . Plo o.. so c~c ck tho p e r son or persons r~o h a nd l es plac ement of 
busine ss s turt cnts . 
A. 
·.-... 
I ~ . 
--c. 
--D . 
PrirlCip o. l 
;.Ioad of tho businc·s s 
!J1.1sinoss to.::. cJ1or 
Gn].cl. c•.nc o coun s olo r 
c1 oprlrtr.lon t 
, . 'rhc schoo l co-oDoro.t o s r.r i th the ,<)-!:; o.to Er:1ploy '· ont 
--p . i"To pluc o:~10 nt s e rvic e i:::; mu int .::, :i n-~= ~l 
--G. Oth(: r 
Se rvic e 
------~------- --------·"- ·-------------------
16. Pl oc:;. so chock the plo.c -:)rnont servi c es v.rh i ch c. r c available to 
business s tudents in your school. 
A. Pla c o~ent of s tudents ~ithdruwing 
-- -B . Pla c ement of students a,ra.duo. t i nc; i n ful l-t ime employment 
--C. Pla cemen t of s tudents in pu:ct- timo c:mployrncnt ( o.ft c:; rnoon, 
evening, Sa t u r day ) 
D . Plo. c or1ont. of fo r rno r gro.du.:1t o s 
-:::: . Pletcm7lent of studen ts for the sm:rnnor l" . Oth e r 
---------------------------------------------------------
- 5-
17 . ·.;'l1..J. t '''s thod ( s) do :; s :,ronr s ciJ.ool usc in concluc tin ·~ follow-up 
stncli o s of bu~ino ss n:r::duo.t o s ? 
A. 
----c. 
---D. 
Pe r s onal int J rvi ow 
!;u.Gstionn .J.iro to ,''rc,duo.te 
:~u c s t ionna iro t o Oi!lploy,::J r 
Lot t o r 
E . Postal c a rd 
- l,' . ~' :.~ l ·;:;'J t'-On o 
II . Oth0r 
-------------------------
18 • Pl oc. so state tho 1iWS t r c3Cent 7 c .2 r in ·which :::.. follo -..:r-up s tudy 
OJ':' business ,q;r a du a t o s w::.s made by y our school. Yeo. r _______ _ 
1 9 . Please ch~ c k tho foll owing p rob l ems that ~ro obs t acles i n 
provid ing b e tt e r voc .J. tional .:;uid.::mce servic es to busin es s 
stuctonts i n your s choo l~ 
A. 
---B . 
-----c. 
D. 
-. --P . 
----r, ,. . 
--r-r . 
---I. 
--J . 
To a c ::10rs to o busy f o r guid. o.n c ,; dut i es 
La c l: of c o - ord ina tio ri. of C,UJ.do.nco S Grvic c s 
Policy of c.dmitting :::.. 11 students to busines s courses 
To o. chr; rs nood ~ xpcri<:mc ·.J i n vo c :::..t ional r;uiclance 
Lc. c k of p;uidunc o t :; stin.n: l;ro rr.r :::>.r-11 
I n:)_d enu::.1.t G r e cord s u pon r:hL ch to bo.s c couns e ling 
Po. r 3nts insi s tence on voc :::..tion s o f thei r chi l d r en 
Inocl or::!U<. to f o J low- u p pro .::;r<·2~' 
Inc~J. f .f i c ic;nt fu·.-~cJs · 
:3tuclJnt (~ -rop - o11ts 
. ~ . L,...,_ d : of o x )e ri :·m.cod o.~:1c1 tr.::.J .nod n;u :i_ cl;:;_n c o c1 iroctor 
---L . :~ l :J.ni t a c1 v ee: t5_o n o . l b u :-J in:;s s cur'-~5_C'...'. h ;·1 
.. - - · - "!\·1 
:. .. . 
---F Co!''munity not r Gsponsivo t o T,r oca t ionc. l ·-uic1c.n c o pro r::r am La cl: n f offic e S~');,' c c for c oun:::\r; l in ~: 
0, Ot ho r _____________ _ .. _________ _ ... --- ---------------
20. I n vrho. t othe r vrc·.y do 70u thin~-: vo cD t ior. >J. l r:uido.n.cc in busine ss 
e duc a tion may b e improv u~ i n ~our sc~os l ? 
------------------·----.. --.. --... - ... -- ·----·-·---~-..__ _______ _ 
-------··---·-~---~---
-~_... __ ____ _ 
-------- ·--- - -· ----------- -- ---- - - --· 
--~---------- ------ ---·- --·-- -------- -- - -- ··-·· 
21. .'Jh o. t improv ::.:'11emts do you o x:9c; c t to rrJ.a ::c in tho n e xt f ew yoc.rs 
ln your vo c a t iona l ;widc:.nco p r crr ccm '? 
----- ----------------·- · - · - ----·-- --- --- . ------ ·-----.. ------ -----
22. Do you des ire ~ copy o f the r esults of this r epo rt ? 
Y e s ~ ··To . ___ , 
APPENDIX E 
PUBLIC HIGH SCHOOLS TO WHICH CHECK LISTS W~RE SENT 
• 
PUBLIC HIGH SCHOOLS TO WHICH CHECK LISTS WERE SENT 
School 
Connecticut 
Berlin High School 
Bethel High School 
Bloomfield High School 
Housatonic Valley Regional High School 
Canton High School 
Chester High School . 
Deep River High School 
Durham High School 
Nathan Hale High School 
Farmington High School 
Griswold High School 
Guilford High School 
Lyman Memorial High School 
Litchfield High School 
Hand High School 
New Canaan High School 
Newington High School 
New Milford High School 
Old Lyme High School 
Old Saybrook High School 
Plainfield High School 
Terryville High School 
Portland High School 
Ridgefield High School 
Simsbury High School 
Ellsworth Memorial High School 
Suffield High School 
Thomaston High School 
Washington High School 
Windsor Locks High School 
Woodbury High School 
Maine 
Ashland Community High School 
Bar Harbor High School 
Bridgton High School 
Bucksport High School 
Camden High School 
Cape Elizabeth High School 
N. H. Fay High School 
Dixfield High School 
Easton High School 
Shead Memorial High School 
Location 
Berlin 
Bethel 
Bloomf'ield 
Canaan 
Canton 
Chester 
Deep River 
Durham 
East Haddam 
Farmington 
Griswold 
Guilford 
Lebanon 
Litchfield 
Madison 
New Canaan 
Newington 
New Milford 
Old Lyme 
Old Saybrook 
Plainfield 
Plymouth 
Portland 
Ridgefield 
Simsbury 
South Windsor 
Suffield 
Thomaston 
Washington 
·w1ndsor Locks 
Woodbury 
Ashland 
Bar Harbor 
Bridgton 
Bucksport 
Camden 
Cape Elizabeth 
Dexter 
Dixfield 
Easton 
Eastport 
School 
Maine 
Eliot High School 
Ellsworth High School 
Lawrence High School 
Farmington High School 
Fort Fairfield High School 
Community High School 
Freeport High School 
Gorham High School 
Greenville Consolidated High School 
Piscataguis Community High School 
Hallowell High School 
Hermon High School 
Hodgdon High School 
Howland High School 
Island Falls High School 
Jay High School 
Jonesport High School 
Kennebunk High School 
Limestone High School 
Lisbon High School 
Livermore Falls High School 
Lubec High School 
Machias High School 
Madawaska High School 
Madison High School 
Mapleton High School 
Mechanic High School 
Mexico High School 
Milo High School 
Newport High School 
Norway High School 
Williams High School 
Orono High School 
West Paris High School 
Sherman High School 
Pemetic High School 
Waldoboro High School 
Windham High School 
Winslow High School 
Winthrop High School 
York High School 
Acton High School 
Ashland High School 
Massachusetts 
Location 
Eliot 
Ellsworth 
Fairfield 
Farmington 
Fort Fairfield 
Fort Kent 
Freeport 
Gorham 
Greenville 
Guilford 
Hallowell 
Hermon 
Hodgdon 
Howland 
Island Falls 
Jay 
Jonesport 
Kennebunk 
Limestone 
Lisbon 
Livermore 
Lubec 
Machias 
Madawaska 
Madison 
Mapleton 
Mechanic 
Mexico 
Milo 
Newport 
Norway 
Oakland 
Orono 
Paris 
Sherman Mills 
Pemetic 
Waldoboro 
Windham 
Winslow 
Winthrop 
York 
Acton 
Ashla.nd 
School 
Avon High School 
Ayer High School 
Barre High School 
Belchertown High School 
Bellingham High School 
Bernardston High School 
Blackstone High School 
Bourne High School 
Brimfield High School 
Brookfield High School 
Burlington High School 
Charlemont High School 
Charlton High School 
Chatham High School 
Chester High School 
Cohasset High School 
Dalton High School 
Deerfield High School 
Dighton High School 
Douglas High School 
Dracut High School 
Oliver Ames High School 
Edgartown High School 
Georgetown High School 
Groton High School 
Groveland High School 
Hadley High School 
Hamilton High School 
Hanover High School 
Hardwick High School 
Harvard High School 
Harwich High School 
Hatfield High School 
Holbrook High School 
Holden High School 
Hopedale High School 
H9pkinton Hi gh School 
Huntington High School 
Lancaster High School 
Lee High School 
Lenox High School 
Littleton High School 
Marshfield High School 
Medfield High School 
Medway High School 
Mendon High School 
Millbury High School 
Millis Hi~fl School 
Massachusetts 
Location 
Avon 
Ayer 
Barre 
BelchertoVIrn 
Bellingham 
Bernardston 
Blackstone 
Bourne 
Brimfield 
Brookfield 
Burlington 
Charlemont 
Charlton 
Chatham 
Chester 
Cohasset 
Dalton 
Deerfield 
Dighton 
Douglas 
Dracut 
Easton 
Ed,~artown 
Georgetown 
Groton 
Groveland 
Hadley 
Hamilton 
Hanover 
Hardwick 
Harvard 
Harwich 
Hatfield 
Holbrook 
Holden 
Hopedale 
Hopkinton 
Huntington 
Lancaster 
Lee 
Lenox 
Littleton 
Marshfield 
Medfi.eld 
Medway 
Mendon 
Millbury 
Millis 
:144 
School 
Massachusetts 
Nantucket High School 
New Marlborough High School 
New Salem High School 
North Andover High School 
Northborough High School 
North Brookfield High School 
Norton Hi gh School 
Norwell High School 
Oak Bluffs High School 
Orleans High School 
Oxford High School 
Pepperell High School 
Petersham High School 
Plainville High School 
Provincetown High School 
Rockport High School 
Rutland High School 
Scituate High School 
Sheffield High School 
Shelburne High School 
Southborough High School 
Stockbridge High School 
Stow High School 
Sutton Hi gh Sc~ool 
Templeton High School 
Tisbury High School 
Topsfield High School 
To\vnsend High School 
Sherborn High School 
Warren High School 
Wayland High School 
Wellfleet High Schoo l 
Major V. E. Edwards High School 
West Bridgewater High School 
Westford High School 
West Newbury High School 
Westport High School 
Westwood High School 
Williamstown High School 
Yarmouth High School 
Vilas High School 
Amherst High School 
Andover Hi gh School 
New Hampshire 
Location 
Nantucket 
New Marlborough 
New Salem 
North Andover 
Northborough 
North Brookfield 
Norton 
Norwell 
Oak Bluffs 
Orleans 
Oxford 
Pepperell 
Petersham 
Plainville 
Provincetown 
Rockport 
Rutland 
Scituate 
Sheffield 
Shelburne 
Southborough 
Stockbridge 
Stow 
Sutton 
Templeton 
Tisbury 
Topsfield 
Townsend 
Sherborn 
Warren 
Wayland 
Wellfleet 
West Boylston 
West Bridgewater 
Westford 
West Newbury 
Westport 
Westwood 
Williamstown 
Yarmouth 
Alstead 
Amherst 
Andover 
School 
New Hampshire 
Antrim High School 
Bethlehem High School 
Bristol High School 
Charlestown High School 
Conant High School 
Enfield High School 
Epping High School 
Goffstown High School 
Gorham Hieh School 
Groveton High School 
Hanover High School 
Hillsboro High School 
Hinsdale High School 
Lancaster High School 
Lebanon High School 
Lincoln High School 
Lisbon High School 
Littleton High School 
Milford High School 
New London High School 
New Market High School 
Towle High School 
Orford High School 
Penacook High School 
Peterborough High School 
Pittsfield High School 
Plymouth High School 
Raymond High School 
Woodbury High School 
Stratford High School 
Sunapee High School 
Tilton-Northfield High School 
Troy High School 
Twin Mountain High School 
Walpole High School 
Simonds High School 
Whitefield High School 
Wilton High School 
Thayer High School 
Woodsville High School 
Rhode Island 
East Greenwich High School 
Josephine F. Wilbur High School 
New Shoreham High School 
Smithfield High School 
Location 
Antrim 
Bethlehem 
Bristol 
Charlestown 
East Jaffrey 
Enfield 
Epping 
Goffstown 
Gorham 
Groveton 
Hanover 
Hillsboro 
Hinsdale 
Lancaster 
Lebanon 
Lincoln 
Lisbon 
Littleton 
Milford 
New London 
New Mar ket 
Newport 
Orford 
Penacook 
Peterborough 
Pittsfield 
Plymouth 
Raymond 
Salem 
1.46 
North Stratford 
Sunapee 
Tilton 
Troy 
Twin Mountain 
Walpole 
Warner 
VVhi tefield 
Viilton 
Winchester 
Woodsville 
East Greenwich 
Little Compton 
Block Island 
Georgiaville 
School 
Vermont 
Alburg High School 
Arlington Memorial High School 
Bellows Falls High School 
vVhitermot High School 
Brandon High School 
Bristol Hig...h. School 
Canaan High School 
Chelsea High School 
Chester High School 
Enosburg Falls High School 
Essex Center H:i.gh School 
Fair Haven High School 
Franklin High School 
Groton High School 
Highgate Center High School 
Hinesburg Hi &h School 
Brighton High School 
Cambridge High School 
Johnson High School 
Ludlow High School 
Middlebury Hi~fi School 
Milton High School 
Newport High School 
Newport Center High School 
North Bennington High School 
Proctor High School 
Randolph High School 
Richford High School 
Shelburne High School 
Waterbury High School 
West Rutland High School 
Hartford High School 
Windsor High School 
Woodstock High School 
Location 
Alburg 
Arlington 
Bellows Falls 
Bethel 
Brandon 
Bristol 
Canaan 
Chelsea 
Chester 
Enosburg 
Essex Center 
Fair Haven 
Franklin 
Groton 
Highgate 
Hinesburg 
Island Pond 
Jeffersonville 
Johnson 
Ludlow 
Middlebury 
Milton 
Ne¥!port 
Newport Center 
North Bennington 
Proctor 
Randolph 
Richford 
Shelburne 
Waterbury 
West Rutland 
White River 
Windsor 
Woodstock 
1_4:8 
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APPENDIX F 
PUBLIC HIGH SCHOOLS FROM ~~1ICH CHECK LISTS ~~RE RECEIVED 
PUBLIC HIGH SCHOOLS FROM Vlli iCH CHECK LISTS WERE RECEIVED 
School 
Connecticut 
Berlin High School 
Bloomfield High School 
Canton High School 
Chester High School 
Nathan Hale High School 
Farmington High School 
Griswold High School 
Guilford High School 
Litchfield High School 
Hand High School 
Newington High School 
New Milford High School 
Old Saybrook High School 
Terryville High School 
Ridgefield High School 
Simsbury High School 
Thomaston High School 
Washington High School 
Ni ridscryr Locks High School 
Maine 
Ashland Community High School 
Bar Harbor High School 
Buc ksport High School 
Camden High School 
N. H. Fay High School 
Easton High School 
Shead Memorial High School 
Eliot High School 
Lawrence High School 
Farmington High School 
Fort Fairfield High School 
Community High School Fort Kent 
Freeport High School 
Gorham High School 
Greenville Consolidated High School 
Piscataguis Community High School 
Hermon High School 
Howland High School 
Jay High School 
Jonesport High School 
Lisbon Hi gp School 
Livermore Falls Hi gh School 
Lubec High School 
Location 
Berlin 
Bloomfield 
Canton 
Chester 
East Haddam 
Farmington 
Griswold 
Guilford 
Litchfield 
Madison 
Newington 
New Milford 
Old Saybrook 
Plymouth 
Ridgefield 
Simsbury 
'llb.omaston 
Washington 
Windsor 
Ashland 
Bar Harbor 
Bucksport 
Camden 
Dexter 
Easton 
Eastport 
Eliot 
Fairfield 
Farmington 
Fort Fairfield 
Fort Kent 
Freeport 
Gorham 
Greenville 
Guilford 
Hermon 
Howland 
Jay 
Jonesport 
Lisbon 
Livermore 
Lubec 
School 
Madawaska High School 
Madison High School 
Mapleton High School 
Mechanic High School 
Milo High School 
Ne\~ort High School 
Norway High School 
Orono High School 
West Paris High School 
Winthrop High School 
Maine 
Massachusetts 
Acton High School 
Bernardston High School 
Brimfield Hi~h School 
Brookfield High School 
Burlington High School 
Chatham High School 
Chester High School 
Dalton High School 
Deerfield High School 
Dighton High School 
Dracut High School 
Oliver Ames High School 
Groton High School 
Groveland High School 
Hadley High School 
Hamilton High School 
Hardwick High School 
Harwich High School 
Hatfield High School 
Hopedale High School 
Huntington High School 
Lancaster High School 
Lenox High School 
Littleton High School 
Wiedfield High School 
Medway High School 
Iv1 endon High School 
Millis High School 
New Salem High School 
North Andover High School 
North Brookfield High School 
Norwell High School 
Location 
Madawaska 
Madison 
Mapleton 
Mechanic 
Milo 
Newport 
Norway 
Orono 
Paris 
Winthrop 
Acton 
Bernardston 
Brimfi eld 
Brookfield 
Burlington 
Chatham 
Chester 
Dalton 
Deerfield 
Dighton 
Dracut 
Easton 
Groton 
Groveland 
Hadley 
Hamilton 
Hardwick 
Harwich 
Hatfield 
Hopedale 
Huntington 
Lancaster 
Lenox 
Littleton 
Medfield 
Medway 
Mendon 
I'liillis 
New Salem 
North Andover 
North Brookfield 
Norwell 
150 
School 
Massachusetts 
Oxford High School 
Pepperell High School 
Petersham High School 
Plainville High School 
Prov·incetown High School 
Rockport High School 
Rutland High School 
Scituate High School 
Sheffield High School 
Shelburne High School 
Templeton High School 
Tisbury High School 
Wayland High School 
Major V. E. Edwards High School 
West Bridgewater High School 
Westwood High School 
Williamstown High School 
New Hampshire 
Vilas High School 
Amherst High School 
Andover High School 
Bristol High School 
Charlesto\vn High School 
Conant High School 
Enfield High School 
Epping High School 
Goffstown High School 
Groveton High School 
Hillsboro High School 
Hinsdale High School 
Lincoln High School 
Lisbon High School 
Littleton High School 
New London High School 
Towle High School 
Penacook High School 
Peterborough High School 
Pittsfield High School 
Plymouth High School 
Raymond High School 
Woodb~ry High School 
Stratford High School 
Sunape~ High School 
Troy High School 
-u~~un ~~J\~raltJ 
.:ichool of Bci.t1ca'\10l 
L,ibrarv 
Location 
Oxford 
Pepperell 
Petersham 
Plainville 
Provincetown 
Rockport 
Rutland 
Scituate 
Sheffield 
Shelburne 
Templeton 
Tisbury 
Wayland 
:151. 
West Boylston 
West Bridgewater 
Westwood 
Williamstown 
Alstead 
Amherst 
Andover 
Bristol 
Charlestown 
East Jaffrey 
Enfield 
Epping 
Goffstown 
Groveton 
Hillsboro 
Hinsdale 
Lincoln 
Lisbon 
Littleton 
New London 
Towle 
Penacook 
Peterborough 
Pittsfield 
Plymouth 
Raymond 
Salem 
North Stratford 
Sunapee 
Troy 
r---------~--------------............... ...... 
School 
New Hampshire 
Twin Mountain High School 
Walpole High School 
Simonds High School 
Whitefield High School 
Wilton High School 
Woodsville High School 
Rhode Island 
New Shoreham High School 
Smithfi eld High School 
Alburg Hi gh School 
Vihiterrnot High School 
Bristol Hi~ School 
Chelsea High School 
Vermont 
Chester High School 
Enosburg Falls High School 
Essex Center High School 
Fair Haven High School 
Franklin High School 
Highgate Center High School 
Hinesburg High School 
Brighton High School 
Cambridge High School 
Middlebury High School 
Newport High School 
Newport Center High School 
Randolph High School 
Richford High School 
Hartford High School 
Windsor High School 
Location 
Twin Mountain 
Walpole 
Warner 
V'Vhi tefield 
Wilton 
Woodsville 
Block Island 
Georgiaville 
Alburg 
Bethel 
Bristol 
Chelsea 
Chester 
Enosburg 
Essex Center 
Fair Haven 
Franklin 
Highgate Center 
Hinesburg 
Island Pond 
Jeffersonville 
Middlebury 
Newport 
Newport Center 
Randolph 
Richford 
:152 
vVhite River Junction 
Windsor 
